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ABSTRACT 

This module is one of a series of 127 
performance-based teacher education (PBTE) learning packages focusing 
upon specific professional competencies of vocational teachers. The 
competencies upon which these modules are based were identified and 
verified through research as being important to successful vocational 
teaching at both the secondary and postsecondary levels of 
instruction. The modules are suitable for the preservice and 
inrervice preparation of teachers and other occupational trainers in 
all occupational areas. This module contains four learning 
experiences that are designed to familiarize teachers/student 
teachers with a variety of techniques they can use to determine 
students* needs and interests and to give them practice in using 
these techniques. Each learning experience contains an objective, 
several activities, information sheets, resource lists, f.nd a 
self-check with model answers. The final learning exparience requires 
the teacher/student teacher to demonstrate competency in applying the 
material of the module in an actual teaching situation. (KC) 
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FOREWORD 



This modu tegone of a aeries of 127 peftofmanoa^^ 
education (PBTE) learning packagaa focusing upon sp 
fesatonal competencies of vocationai teachers. The competencies 
upon which theee modules are baaed were identified and verified 
through research as being important lo successful vocational 
teaching at both the secondary and postaecondary levels of in- 
struction. The rnodules are suitable for the preparation of teachers 
and other occupational trainers in aN occupational mas. 

Each module provides leaning experisnoes that integrate theory 
and application; each culminates %vlth criterion-referenced as- 
seaament of the teacher's (instrudor's. trainr/s) peribmnance of 
the specified cor.ipetency. The materials are designed for use by 
tTfachers-in-training woridng individually or in groups under the 
direction and with the assistence of teacher educators or others 
acting as resource persons. R es ource person s should be skiWsd in 
the teacher competencies being developed and should be thor- 
oughly oriented to P8TE conoepte and procedures before using 
thMe materials. 

The lesign of the materials provides consider^ flexibilfty for 
plani-ting and conducting perfomnance-based training programs 
for prsservioe and inservice teachers, as wsN as businessHndus- 
try-iabor trainers, to meet a wide variety of indhndual needs and 
interests. The materials are intended for use by universities «id 
ooHeges. state departments of education, poelseoondary institu- 
tions, local education agencies, and others responsiile for the 
prof ossional development of vocational teachers and other occu- 
pational trainers. 

The P6TE curriculum packages in Categories A - J are products 
of a sustained reeearch and development eiort t^ the National 
earner's Program for P ro fessi onal Development for Vocational 
Education. Many individuals, institutions, and agsndes participat- 
ed with the National Center and have made contributions to the 
systematic development, testing, revision, and rsfinement of these 
very significant training materials. Calvin J. CotroN dirscted the 
vocational teacher competency research study upon which these 
modules are based and also dirscted the curriculum development 
effort 1971 - 1972. Curtis R. Finch provided leadership for 
the program from 1972-1974. Over 40 teachsr educators pro- 
vided iriput in development of initial versions of the modules; over 
2.000 teachers and 300 resource persons in 20 universities, col- 
leges, and postsecondary institutions used the materials and 
provided feedback to the Natfonal Center for revisions and 
refinement. 



Earty versions of the materials were developed by the National 
Center m cooperation with the vocational teacher education facul- 
ties at Oregon Stale University and at the University of Missouri- 
Columbia. Preliminary testing of the materials was conducted at 
Oregon State University, Temple University, and the University 
of Missoun— Columbia 

Following preliminary testing, major revision of all materials was 
performed by National Center staff, with the assistance of numer- 
ous consultants and visiting scholars from throughout the country 

Advanced testing of the matenals was earned out with assistance 
of the vocational teacher educators and students of Central Wash- 
ington State College, Colorado State University. Ferris State Col- 
lege. Michigan; Florida State University; Holland College, P.E I.. 
Canada; Oklahoma State University, Rutgers University, New 
Jersey; State University College at Buffalo, New York, Temple 
University, Pennsylvania, University of Arizona; University of 
Michigan— Flint, University of Minnesota— Twin Cities, University 
of Nebraska— Lincoln; University of Northern Colorado, Univer- 
sity of Pittsburgh, Pennsylvania; University of Tennessee; Univer- 
sity of Vermont, and Utah State University. 

The first published edition of the modules found widespread use 
nationwide and m many other countries of the world. User feed- 
back from such extensive use, as well as the passage of time, 
called for the updating of the content, resources, and illustrations 
of the onginal materials. Furthermore, three new categories (K-M) 
had been added to the series, covenng the areas of serving 
students with special/exceptional needs, improving students' 
basic and personal skills, and implementing competency-based 
education. This addition required the articulation of content among 
tne original modules and those of the new categories. 

Recognition is extended to the following individuals for their roles 
in the revision of the onginal matenals Lois 6 Harrington, Cath- 
ennp C King-Fitch and Michael E. Wonacott, Program Associates, 
for revision of content and resources; Cheryl M. Lowry, Research 
Specialist, for illustration specifications, and Barbara Shea for 
artwork Special recognition is extended to the staff at AAVIM 
for their invaluable contributions to the quality of the final printed 
products, particularly to Robin Ambrose tor typesetting, to Manlyn 
MacMillan for module layout, design, and final artwork; and to 
George W. Smith, Jr for supervision of the module production 
process 
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INTRODUCTION 



Although instructional units are usually planned 
by teachers before meeting students for the first ses- 
sion, information on those students' needs and 
interests must be taken into account. These two con- 
cepts are not contradictory. 

Obviously, the content of a vocational-technical 
course is largely determined by the knowledge, 
skills, and attitudes needed for entry-levol com- 
petence in the occupation. But, adjustments in 
sequencing, teaching techniques, and learning ex- 
periences can and shouki be made once you have 
determined the needs and interests of the class, both 
indivkJua.iy and collectively. 

Background informatton on students' needs and 
interests can help you, as a vocational-tech nk:al 
teacher, to reach each student at his/her level and 
stimulate him/her to devetop to the fullest potential. 
Students who have diffk:ulty with reading cannot be 
expected to study a detailed specifk:ations sheet and 
make a drawing until their reading skills improve, 
even though they may have the potential to be fine 
draftpersons. A class that seems apathetic about a 
particular content area might become more 
nrK)tivated if given the opportunity tc select projects 
designed around their interests. 

MuH students, in particular, usually have some 
definite purpose in mind when they enroll in a voca- 
ttonal or technk:al program (e.g., licensure, updating 
of technical skills, preparatton for a new job). By 



knowing wnat these purposes are, the instructor has 
a much better chance of providing instruction that 
is relevant to the needs of these stude^ 

Determining students' needs and intei Is, then, 
is an essential step in your instructional planning; 
and, because needs and interests change, it is a 
continual proross. There are several technkjues you 
can use to obtain this information: reviewing 
available information in students' cumulative 
records; obtaining infonrnation from students through 
questk>nnaires and checklists; discussing students' 
needs and interests with stJdents and, in the case 
of secondary students, their parents; and conferring 
with other staff memt)ers. 

This module is designed to familiarize you with a 
variety of techniques you can use to determine 
students' needs and interests and to give you prac* 
tice in using them. Whenever you teach, you will 
need to use these skills to obtain information that 
can help you select the learning experiences for your 
students that will be most effective. 

NOTE: This category of modules (Category B) is 
directfid toward planning instructkxi for students with 
varying needs within the so-called normal range. 
Specifk: coverage of how to determine the needs and 
inte:ests of students with special/exceptk)nal needs 
is provkJed in Module L-2, Identify and Diagnose Ex- 
ceptional Students. 
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ABOUT THIS MODULE 



Objectives 

Terminal Ob|wtlvt: In an actual teaching situation, 
determine needs and interests of students. Your perfor- 
mance will be assessed t>y your resource person, using 
the Teacher Performance Assessment Form, p. 59 
(Leamhg Experience /V). 

Enabling Objectlvet: 

1. After completing the required reading, demonstrate 
knowledge of the rationale and procedures for deter- 
mining the needs and interests of students {Learning 
Experience I). 

2. After completing the required reading, analyze the 
cumulative records of some hypothetical students to 
determine the needs and interests of those students 
(Learning Experience If), 

3. After examining the data in the cumulative folder of a 
hypothetical student, plan for obtaining additional in- 
formation on the student's needs and interests (Learn- 
ing Experience III). 

Resources 

A list of the outside resources that supplement those con- 
taineJ within the module follows. Check with your resource 
person (1) to detemfiine the availability and the location 
of these resources, (2) to kx:ate additk>nal references in 
your occupational specialty, and (3) to get assistance in 
setting up activities with peers or observations of skilled 
teachers, if necessary. Your resource person may also be 
contacted if you have any diffk:ulty with directtons or in 
. ^sessing your progress at any time. 

Learning Experience ! 

Optk>nal 

A teacher, experienced in determining students' 
needs and interests, with whom you car consult. 

Learning Experience li 

Optional 

1-5 peers with whom you can discuss your analysis 
of cumulative records. 



Learning Experience III 

Optional 

A student or peer whom /ou can interview concem- 
ing his/her interests. 

Learning Experience IV 

Required 

An actual teaching situation in which you can deter- 
mine needs and interests of students. 
A resource person to assess your competency in 
determining neods and interests of students. 

General Information 

For information about the general organization of each 
perfonnance-t>ased teacher education (PBTE) nrxxJule, 
general procedures for its use, and tenninok)gy that is 
common to all tiie nrK>dules, see About Using the Natk>nal 
Center's PBTE Modules on the inskle back cover. For 
more in-depth information on how to use the modules in 
teachei /trainer education PiDgranr^, you may wish to refer 
to three related documents: 

The Student Guide to Using Performance-Based Teacher 
Education Materials is designed to help orient preservice and 
insen^ice teachers and occupational trainers to PBTE in 
general and to the PBTE materials. 

The Resour:)e Person's Guide to Using Perfonnance-Based 
Teacher Education Materials can help prospective resource 
persons to guide and assist preservice and inser/ice teachers 
and occupationaJ trainers in the development of professional 
teaching competerK:ies through use of the PBTE modules. 
It also includes lists of all the module competencies. 

The Implenentation Guide for PerfonnanceSased Teacher 
Education A Competency-Based Staff Development Programs 
ts designed to help those who will administer the PBTE pro- 
gram. It contains answers to implementation questions, possi- 
ble solutions to problems, and alternative courses of action. 



Learning Experience i 

OVERVIEW 




Activity 



/Optional 
Activity _ 

2 Jf 




After completing the required reading, demonstrate Icnowledge of the rationale 
and procedures for determining the needs and interests of students. 



You will be reading the information sheet, Determining the Needs and In- 
terests of Students, pp. 6-11. 



You may wish to meet with an experienced teacher to discuss reasons for 
and effective methods of determining students' needs and interests. 



You will be demonstratiiv< l<^rK)wledge of the rationale and procedures for 
determining the needs anJ interests of students t)y completing the SeK- 
Check, pp. 12-14. 




You will t)e evaluating your competency by comparing yrur completed Self- 
Check with the Model Answers, p. 15. 



Activity 




Each student is a unique individual, and this hps implications for the way 
your instruction should be planned and executed. To learn how to gather 
the most useful information cbout the individual needs and interests of your 
students so you can apply this m planning instruction, read the following in- 
formation sheet. 



DETERMINING THE NEEDS AND INTERESTS OF STUDENTS 



As Stated in the introduction to this module, entry- 
level occupational knowledge, skills, and attitudes 
provkle the basic content and framework for a 
vocatk>nal-technk;al course. However, t)ecause no 
two students and no two classes are exactly alike, 
your instructtonal planning must take into account 
the needs and interests of your students if your 
teaching is to be effectK'e. 

Student needs can be ctassifi<Kj as physk:al, 
social, emottonal, and educatk)nal; interests can be 
classified as personal, school-related, and occupa- 
ttonal. There are any number of occask)ns during 
your instructtonal planning when having informatton 
on these needs and interests can help you make 
more effective instructional decisions. 

Suppose, for example, that the students in your 
dass are older and socially and emotionally quite 
mature. You might well decide that these students 
do not need the same degree of structure or super- 
vision that a less mature group might require. Thus, 
you wouM probat)ly plan learning activities that gave 
class members more responsibility for their own 
learning and a wider range of instructtonal opttons. 
In using the project method, for example, you might 
suggest that students design and carry out their own 
projects or ch00d€ ^rom a number of possible proj- 
ects, instead ot olanning and structuring the activi- 
ty for them. 

The needs and interests of your students shouM 
also be consklered when selecting and/or prepar- 
ing instrucitonal materials. Suppose you had four 
good texttxx)ks to choose from. If many of your 
students had reading difficulties and one of the texts 
had a k>wer level of reading diffk:ulty than the others, 
you wouM probably deckle to use that text. If all the 
texts were too difficult for a given class, you might 
conskJer devetoping materials especially designed 
for your students' level of ability. In additton, you 
might assume that students with reading and/or 
study diffk:ulties would learn more effectively if in- 
volved in concrete, hands-on learning experiences, 
supplemented by a variety of instructtonal media and 
materials. 



Your decisk)ns about how much material to cover 
in a lesson or unit (and at what pace) and whether 
to review background information or bask: skills 
would dapend in part on students' prevk)us course 
work and experience, their learning styles, and their 
academic strengths and weaknesses. 

At all times in your instructkinal planning, you will 
want to consider what will nrK)tivate your students to 
got involved in their classroom and laboratory work. 
Knowing students' backgrounds and interests can 
help you, whether you are making group 
assignments based on mutual interests, devek>ping 
indivkiual and group projects, or dreaming up con- 
crete examples and stories to make a point during 
a lecture. 

It should be obvtous from the preceding discus- 
sk)n that needs and interests often overlap. A stu- 
dent who needs to be with other people^who 
dislikes being atone— will probably have developed 
nriany interests in group activities and will enjoy work- 
ing with other people. A student with well-defined 
occupational interests will need classroom and lab 
experiences designed to develop his/her skills and 
knowledge in that area. 

The rest of this information sheet deals primarily 
with explaining what data on student needs and in- 
Xetetts you ohouM be collecting prtor to and during 
instruction and the means by whteh the data can be 
collected and interpreted. As you read, ha^ever, you 
should be thinking of the uses to which you could 
put this information in your own instructtonal plan- 
ning: in writing student perfomiance objectives, plan- 
'^'ng units and lessons, and selecting or preparing 
.iStructk>nal materials. In doing this, you should con- 
sider the level at which you are teaching or expect 
to teach, as well as your occupational specialty or 
service area. 
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Data on Student Needs 



As indicated earlier, student needs can be 
classified as physical, social^ emotional, and educa- 
tional. Students' physical needs are those related 
to their health. Here are some questions that you 
may want to consider as you seek data related to 
physical needs: 

• Is the student getting an adeauate amount of 
undisturt)ed rest? 

• Does she/he have an adequate diet for growth 
purposes, physical activities, and body 
structure? 

• Has the student had professional dental ex- 
aminations, eye examinations, general physical 
health examinations? 

• Does he/she have adequate and safe housing? 

• Does the student know about and understand 
the importance of safety devk:es when using 
equipment, machinery, and supplies in his/her 
environnf)ent? 

Basically, social needs concern interpersonal 
relatk>nships and group interactk>ns. Here are some 
questions you may want to conskler as you seek 
data related to social needs 

• Do family meml)6rb take an active interest in the 
achievement of the student? 

• Does the student participate willingly in group 
activities? 

• Is his/her behavk>r accepted by peers'> 

• Does the student have a group of friends? 

• Does the student participate in extracurrtoular 
activities at school and/or in the community? 

Of course, you must remember that although human 
beings are social creatures, indivkjuals vary in the 
amount and kind of social con^cts needed. Do not 
generalize that everyone needs to join a certain 
number of organizations; a student may have social 
contacts of which you are unaware. 



Usually emotional n^eds are ctosely associated 
with social needs, because emotional needs are 
satisfied through the socializatton process. Again, 
however, <y\e should not make sweeping g^neraliza- 
tk)ns atKiut how people should interact. There are 
'"loners" whose need for interpersonal relatk)nships 
is minimal. There are ""socialites" who are depen- 
dent on interpersonal relatk)nships. Despite these 
healthy individual differences, there is informatton 
relating to those emotk>nal needs common to most 
people that you will want to obtain: 

• Can the student take a joke? 

• Does he/she have a sense of humor? a healthy 
outk>ok on life? 

• Does he or she have frequent headaches or 
other health disturbances? 

• Does he or she overreact when disagreed with 
(e.g.. cries, hits things, stomps out of the room)? 

Data on 3ducational needs are essential if 
students are to succeed in your classes. Therefore, 
yoi will need to accumulate oata to answer the 
following questk>ns: 

• What are the student's career plans? 

• Does the student enjoy school work? 

• Do the student's family members reinforce 
his/her educational achievements? 

• What reading level has the student achieved? 

• What mathematk:al concepts has the student 
mastered? 

• What study skills does the student possess? 

If scientific principles or manipulative skills are 
associated with your occupattonal specialty, ycu 
woukl need to collect information on each student's 
level of ability in these areas as well. 




Data on Student Interests 



Knowledge of student interests frequently can be 
put to good use when motivating students to under- 
take a leami.ig task. The three categories of interests 
to t>e expk>red here are personal interests (e g., col- 
lecting stamps), school interests (e.g., particioating 
in sports), and occupattonal interests (e.g., holding 
a part-time job). 

Personal interests usually develop as students 
expk>re the work! arour i them. The broader the op- 
portunities to exptore, the broader their interests are 
likely to be. As people mature, they tend to settle 
on a few major interests. Usually one can get at 
students' personal interests by asking them about 
their hobbles. For example: 

• If the student has a few spare moments after 
school or over the weekend, how does he/she 
spend them? 

• Does he/she share this hobby with others? 

• Ooes he/she ever place this hobby on exhibit? 



School interests involve both the courses a stu- 
dent chooses to take and the extracurricular ac- 
tivities in which he/she participates. You need to 
conskier the following areas: 

• What courses has the student completed? 

• What courses is he/she presently enrolled in? 

• What electives has he/she chose, i to take? 

School interests also evidence themselves through 
students' chotoes of friends and ttie clubs and sport- 
ing events in which they participate. 

Occupational interwts involve any work-related 
preferences: 

• What career has the student chosen, if any? 
What occupatk>nal areas hoM the most interest 
tor him/her? 

• What are his/her tong-range career goals and 
aspirattons? 

• What work experience has he/she had? 



Locating Available Data 



Some of the student needs and interests data you 
wtl< want to obtain are already available at your 
school or college. The three main sources of 
available dat") at the secondary level are the school's 
central administrative offtee, the guidance offk:e, and 
the vocattonal department. At the postsecondary 
level, the sources are similar: the records or 
registrar's office, each student's acade^nk: advisor, 
and the occupational department. 

In the central records office, you can usually find 
some type of cumulative records tor each student. 
These records contain varying amounts and kinds 
of informatton, depending, in part, on whether you 
are dealing with a secondary or postsecondary 
population. 

For exampio, at the secondary level, you might 
find informatton about the family background of 
students; generally, the home address, parents' 
names, marital status of parents, parents' occupa- 
tions, and number of children in the ramily are 
recorded. From such informatton, you might gain 
some perspective about the sizes and kinds of 
families from whk:h your students come, and you 
niay be able to gain some insights into the common 
problems and concerns of indivkJual students. 



At the postsecondary level, however, parental in- 
tormation may not be available, simply because it 
is not relevant (e.g., in the case of a 50-year-okJ 
retrainee who is, himself, a parent). These records 
may contain tne student's completed application 
form, however, whtoh might contain a wealth of in- 
tormatton, including an autobiography. 

In these records, you also may find informatton 
about subjects taken; grades received in each sub- 
ject; cumulative grade-point-averages; attendance 
records, including reasons for absences; extracur- 
ricular activities; awards received; and, in some 
schools, standardized achievement test scores and 
anecdotal records. 

In addition, cumulative records miy contain 
n^ords of students' standardized aptitude test 
scores, reading test scores, standardized interest in- 
ventory test results, personal preference scores, and 
vocattonal interest inventory test results. Counsetors 
should be contacted for help in interpreting any of 
these test scores, if necessary, and for discusston 
of additional information you need about your 
students. 
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As indicated above, most teachers find that they 
can save themselves much effort if they go to ex- 
isting records as the first source of information. 
However, no amount of pertinent information serves 
a practical or reasonable purpose unless it is used 
intelligently. You must take care to traat the *nfor- 
niation ycu collect in the strictest confidence, releas- 
ing it only to appropriate personnel according to 
school or college policy and right-to-know 
regulations. 

In addition, you must avoid prejudging a student 
based on sketchy data or limited sources of infor- 
mation. Determining a student's needs and interests 
does not mean stereotyping him/her o*^ setting up 
a "self-fulfilling prophecy" of failure or difficulty (e.g., 
expecting a student to fail and creating a climate in 



whk:h that expectation becomes a reality). It means 
gathering relevant data about the student from a 
variety of . ources and then remaining fiexible and 
open enough to alk)w the student to bo an individual 
who is more than a name on a folder or a score on 
a test. 

You may want to transfer the particular informa- 
tion you need from school records to your own class 
records a fDrm that will be more directly usable 
to you. For example, you may want to allow space 
in an overall class profile for specific family data, or 
you may wirh to set up a card file or folder for each 
of your students. 

Adding information to records that are already 
available is a wise procedure fi^Oi i two standpoints: 
(1) it helps you in organizing and interpreting 
generally accepted informatk)n for your particular 
use in program planning, and (?) it a oids duplica- 
tion of effort on the part of both students and 
teachers in gathering information. Of course, these 
records should be kept in files (preferably locked) 
to which students do not have access. 

In the vocational-technical department, you may 
find thot folders already exist for some of ycur 
students who have taken prevtous courses (ex- 
ploratory, introductory, or prerequisite) within the 
department. Having this information can be valuable 
as you plan and teach your classes. For example, 
you may be able to determine what content students 
have already been taught, experiences they have 
had in the laboratory, and how well each student 
achieved the objectives. You may also find a record 
of the job experiences each student has had. 



Collecting Additional Data 



Although much data on students' needs and in- 
terests will be readily available, directly or indirectly, 
in existing records, you may find that some informa- 
tion is either missing or in need of updating, verifica- 
tion, or explanation. If that is the case, techniques 
such as the following can help you acquire the 
needed inlbrmatton. 

Observation 

You can learn a good deal aocut students' needs 
and interests through simple observatton. For exam- 
pie, you can note their preferences during pertods 
when they are free to choose which activities they 
pursue. Laboratory activities often give some indica- 
tton of a student's occupational interests. A repeated 
desire by a student, fc / example, to construct various 



metal projects using the electric arc or oxyacetylene 
welder may suggest a strong interest, and possibly 
a high aptitude as well, for rrschanical work and 
construction-type activities. 

Standardized Tests 

We said earlier that school records may contain 
standardized test scores (e.g., for general ability 
tests, aptitude tests, general interest surveys, voca- 
ttonal interest inventories). Such scores can give you 
insight into students' educational needs and general 
occupattonal interests. K these scores are miss *ig 
or you think the informatton may need updating, you 
may want to make arrangements through the 
guidance and counseling office to have one or (wn 
of these standardized tests administered. 



!i 



Three useful tests are the General Aptitude Test 
Battery (GATB), the Ohio Vocationai interest 
Survey (OViS), and the Kuder Personai 
Preference Scale. The GATB is divided into 
separate tests that measure general learning ability 
(B). verbal ability (V). numerical aptitude (N). spatial 
aptitude (S). form perception (Q), motor coordination 
(K), finger dexterity (F), and manual dexterity (M). 
Standardized vocational interest surveys, such as 
the OVIS and Kuder. are designed to help students 
identify and understand their interests and 
preferences for particular activities. From these 
preferences, a diagnosis can be made of the occupa- 
tions that most closely match their interests^ 

Questionnaires and Checklists 

Sometimes the students themselves are the best 
source of information on their needs and interests. 
For example, if you want to know how students 
spend their spare time or to check their perception 
of \h9'\f needs and interests against those revealed 
in standardized tests, it makes sense simply to ask 
them. One way you can obtain such information is 
by administering simple questionnaires and 
checklists that you k>cate or develop yourself. 

In a questtonnaire. for example, you could ask 
students to respond to such questtons as ^he 
following: 

• What do you see yourself doing five years from 
now? 

• What magazines do you read regularly? 

• What is the name of the last book you read? 

• What types of books do you most enjoy 
reading? 

• What was yoi favorite subject in elementary 
(junk)r high, high) school? 

• Why did you enroll in this course? 

If. in answer to the ^ist questton, a student 
answers, "driving my Mercedes Benz to my job at 
the gas station," he/she may need help in planning 
more realistk:ally (unless other information about the 
student tells you the Mercedes is a distinct possibili- 
ty). If most of the class voluntarily reads the same 
magazine, this coukl give you some insight into the 
kinds of things that interest them. If a student's 
favorite subject is in an area totally unrelated to your 
program, you would probably want to exptore further 
why the student is in your course, or why he/she did 
not choose a program related to the favorite course 
identified. 



Samples 1 and 2 show types of .^klists you can 
use to determine students' felt needs and interests. 
Sample 1 asks students to make a choice between 
two items or activities. Sample 2 was developed to 
get at needs related to the attitudes and practices 
important to success in the allied health occupatk>ns. 

Discussions with Students and Others 

Sometimed simply encouraging students to 
discuss their needs and interests can give you useful 
informatk)n not revealed in school records. This is 
especially true if some data you have obtained need 
further explanation. For example, if you want to find 
out whether a student has had any leadership 
responsibilities in the organizattons listed, discusston 
with the student would be a good way to get that 
informatton. 

To get to know your students better, you coukJ talk 
about hobbies, what jobs they have held, what they 
like to do in their spare time, what kinds of books 
they enjoy reading. If possible, you could set aside 
time before and after school or class so students can 
come to talk with you or \/ork on projects. This less 
formal atmosphere is conducive to getting to know 
students' needs and interests. 

Especially if you are teaching at the secondary 
level, some informatton can oest be obtained 
through interviews with students' parents, peers, or 
other staff members, such as other teachers, the 
guklance counselor, or the school nurse. Through 
such discussk)ns, you might gain insight into how 
the student gets atong with friends or others outside 
the school environment, or the reasons for low 
grades in certain subjects. 

The need for an explanation of an item in an anec- 
dotal record or help in identifying activities that have 
motivated a student might also prompt you to hold 
formal or informal discusstons with persons other 
than the strdents themselves. In talking to a stu- 
dent's peers, you should of course be careful not to 
ask personal questions or to set up a situation in 
which the peer becomes an "informer." 

To summarize, you need to gather information on 
students' needs and interests to help you in your in- 
structional planning. Much information is usually 
available in school or college records. If necessary, 
you can arrange to have standardized tests ad- 
ministered, and you can use questionnaires and 
checklists to obtain additional information. Informal 
discussions with students, thoir peers, parents (at 
the secondary level), and other staff can also pro- 
vide insights into students' needs and interests. 



1 Further information on the variety of standardized tests available and 
ttie information on students' needs and interests they can give, is available 
in Module F-1. Gather Student Data Using Formal Data-Collection 
Techniques 
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SAMPLE 1 

PREFERENCE CHECKLIST 



K*ame 



-Date 



Directions: For each of the items listed below, check (i^) the one that most interests you or with 
which you are most comfortable. 



Mathematics 
English 

English 
Typing 

Inside work 
Outside work 

Handling small tools 
Handling large 
equipment 



5. Light work 
Heavy work 

6. Being with people 
Being alone 

7. falesmanship 
Purchasing 

8. Using my hands 
Using my head 



SAMPLE 2 



HEALTH, HYGIENE, AND SAFETY CHECKLIST 



Name 



-Date 



Directions: Check the one statement in each group that best describes your current behavior. 



.Seat belt is fastened when I drive. 
-Seat belt is usually fastened when I drive. 
-Seat be*' is never fastened when I drive. 

-Wipe up anything I spill immediately. 
Jgnore anything I spill. 
-Usually wipe up things I spill. 

-Wash my hands frequently. 

-Wash my hands about four times a day. 

-Seldom wash my hands. 



-Take aspirin when I don't feel well. 
.Call or see jl physician when I don't feel 
well. 

-Ignore illnesses. 

^Visit my dentist at least once a year. 
-Visit my dentist when I have a toothache. 
-Never visit the dentist. 

-Brush my teeth once or twice a day. 
-Brush my teeth after eating any food. 
-Never brush my teeth. 



;erlc 



;i 

1.3 



You may wish to arrange through vour resource person to meet with an ex- 
/ nnt' nal peru'^nced teacher in your occupational specialty to discuss further the ra- 

I A f 'tv tlonale and procedures for determining the needs and interests of students. 

I Activity ^ Specifically, you could discuss (1 ) why it is important to have suom data, (2) 
how he or she collects the data and oiganizes data in usable form, and (3) 
the uses to which he/she puts the data in planning units, lessons, and Earn- 
ing activities, and in selecting teaching techniques. 




The following items check your comprehension of the material in the infor- 
mation sheet. Determining the Needs and Interests of Students, pp. 6-11. 
Each of the four items requires a short essay-type response. Please explain 
fully, but briefly, and make sure you respond to all parts of each item. 



SELF-CHECK 

1. Why should teachers be interested in collecting data about students' needs and interests? 
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2. After examining the students* cumulative records, you discover that there are no scores recorded for 
standardized tests, nor is there any evidence of previous employment. What steps could you take to 
secure this needed information? 



3. After you have examined the information in the cumulative record, what informal methods could you 
employ to find out additional information about students' need and interests? 



4. Based on your own experience and what you now know about determining students* needs and interests, 
do you th.iik the procedures you would use and the informatton you would seek to collect would differ 
if you were teaching at !He pc^tsecondary level rather than the secondary level? Explain. 
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Compare your written responses to the self-check items with the model 
answers given below. Your responses need not exactly duplicate the model 
responses; however, you should have covered the same maior points. 



MODEL ANSWERS 

1. Collecting data about students' needs and in- 
terests is necessary for instructional planning. For 
example, this information can help teachers plan 
lesson activities that will motivate students, reach 
them at their level of ability, or fill in gaps in their 
educational background. Students have in- 
divklual needs that must be met in different ways. 
Without information on what your students need 
and what interests them, your goal of helping 
them achieve entry-level competence in their 
^ osen occupations will be more difficult. 

2. Since there are no standardized test scores 
available, you could arrange for a meeting with 
guidance and counseling staff to discuss which 
tests should be administered and to make any 
necessary arrangements. 

Information concerning students' past employ- 
ment experiences may be available in the 
vocatk)naMechnk:al department or from the 
students themselves. This information would be 
vital in helping you understand the students' at- 
titudes toward work and the type of work with 
which they have had the most experience. 

3. In order to clarify, verify, or update information 
about students' needs and interests, informal 
meetings could be held with the students' family 
and also with the students themselves. Interviews 
could be arranged with students' former 
teachers. Questbns may be asked of the 
students' peers. In using informal techniques, 
you could ask questions concerning the students' 
hobbies; how they spend their free time; their 
relationships with employers, former employers, 
peers, teachers, and parents; and how they earn 
thoir spending money. 



Checklists and questionnaires also could be con- 
structed and administered to the students in 
situations where more formal data-gathering 
methods seem necessary. For example, if you 
were planning a unit on job safety and you 
wanted to get an overall picture of class attitudes 
toward safety, a well-constructed checklist or 
questionnaire might serve the purpose better 
than time-consuming and less-structured informal 
discussions. 

4. Be ically, the procedures used and the types of 
ir' nation collected with postsecondary (older, 
^ mature) students would be similar to those 
c ...e secondary level. However, the emphasis 
you placed on certain procedures and certain 
kinds of information wou^d probably differ. 

You would not, for example, expect to interview 
the parents of an older, married student with a 
full-time job. You might well, however, want to 
discuss this student's needs or interests with the 
student him/herself. In examining the postsecon- 
dary records of students, you would probably not 
look for anecdotal records, but you would expect 
to find more information on present and previous 
work experience, and you might find transcripts 
from other training institutions. 

In other words, the procedures you used and the 
information you collected would reflect the fact 
that the needs and interests of postsecondary 
students are somewhat different from those of 
secondary students. 



Level of Performance: Your written responses to the self-check items should have covered the same ma- 
ior points as the model answers. If you missed some points or have questions about any additional points 
you made, review the material in the information sheet. Determining the Needs and Interests of Students, 
pp. 6-11, or check with your resource person if necessary. 



NOTES 




I 



I 



I 



t 
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Learning Experience 11 

OVERVIEW 




r 

I Activity 




/Opttonal \ 
— Activity J 



After completing the required reading, analyze the cumulative records of 
some Hypothetical students to determine the needs and interests of those 
students. 



You will be reading the information sheet, Analyzing Data Related to 
Students' Needs and Interests, pp. 18-23. 



You will be reviewing the cumulative records of some hypothetical students, 
pp. 24-42, and analyzing these records to determine the stude.^ts' needs 
and interests. 



You will be evaluating your competency in analyzing cumulative records to 
determine students' needs and interests by comparing your completed 
analysis with the Model Analysis, pp. 43-44. 



You may wish to discuss your analysis of the cumulative records with a group 
of peers. 
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No matter how much raw information you have about your students, it won't 

Obe of much value to you unless you are able id interpret it and extract its 
meaning. For information on some possible techniques for analyzing 
cumulative data on students' needs and interests (individually and as a 
group), read the following information sheet. 



ANALYZING DATA RELATED 

TO STUDENTS' NEEDS AND INTERESTS 



Hunnan beings like to be regarded as unique in- 
dividuals who have every possibility of making 
distincdve contributions. Whenever one is analyzing 
data about students* needs and interests, regard for 
personal values and aspiratk)ns must be continously 
maintained. Human beings do change— they grow 
and develop. 

Thus, the true worth of any cumulative data can 
only be measured when the data have been ac- 
cumulated over a period of time. This principle im- 
plies that you will be continually gathering data and 
updating your records during the time students r^re 
enrolled in your program. 

In order to use these data for instructional plan- 
ning, you will need to know what each individual stu- 
dent needs to succeed in your program and what 
interests each student. You also need to know if 
there are common needs and interests among the 
class members. 

The foltowing discusston will give you some sug- 
gestions for analyzing data. You may want to adopt 
some of the kJeas and add some of your own, or you 
may choose to adopt the system of the school or col- 
lege where you are employed or where you do your 
student teaching. 




Analysis of Needs Data 

You can think of needs in terms of the foltowing 
categories— physical, social, emotk)nal, and educa- 
tional. Although you will be primarily interested in 
listing needs that are important in relation to your 
occupational specialty, you shoukl not ignore other 
kinds of needs. 

For example, if the occupatton requires computa- 
ttonal skills and a student is weak in this area, you 
wouki, c ' course, record this information. But in ad- 
dition, if the student has some phystoal handk^ap 
unrelated to his/her ability to perform the job, you 
woukJ record tNis informatr jn, too, to help you meet 
his/her special needs in the classroom or laboratory. 

You can record data for each student and for the 
class as a whole on forms you have devetoped for 
that purpose. However you record the data, the in- 
formation shoukJ be in usable form, easy to find anu 
refer to. 

Samples 3 and 4 suggest some ways to collect 
and organize information on stude^its' eeds; 
however, you may want to iev'ise your own method 
of recording the information you collect. Sample 3 
is designed for recording data on indivWual student 
needs. For Item 6 under social needs, for example, 
a teacher might give a Poor rating to a student who 
found it impossible to verbalize kleas and might note 
examples of this behavk>r, possible explanations for 
it, or steps to be taken to help the student in the 
"Comments" column. Sample 4 is designed for 
recording data on group needs. Such a form coukl 
be keyed to the items on the individual needs form. 

Analysis of Interests Data 

Student interests data may be analyzed in a slight- 
ly different manner. The use of a profile of interests 
is a good technique for analyzing this type of infor- 
matk)n. Sample 5— a line profile of the interests of 
an individual student— and sample 6— a bar graph 
of the interests of the class as a group— show how 
the results of the Ohio Vocational Interest Sun^ey, 
"Occupattonal Plans" sectton, could be analyzed 
and illustrated. 
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In the line profile, only 12 of the 24 scale items 
are illustrated. As you analyze David Mendoza's in- 
dividual profile, you can see that his highest interest 
levels are in mathematics, training, and machine 
work. 

The bar graph shows how you can develop a pro- 
file for analyzing and illustrating group data on 
students' needs and interests. The same items from 
the Ohio Vocational Interest Survey are used. The 
first step is to calculate the average percentile for 
the group on each of the 24 scales (only 12 are 
shown) by adding the percentiles achieved by e&ch 
student and dividing by the total number of students 

In anelyzing the data, you would note that the 
group appears quite interested in mathematics, in 
training, and In machine work. In addition, there is 



a considerable lack of interest in some areas. 
Although lack of interest in some areas is quite nor- 
mal. It may reflect some educatk)nal needs— 
perhaps the class lacks information about the role 
of management; perhaps they need to learn to ap- 
preciate how manual laborers contribute to societal 
goals. 

This kind of analysts of cumulative data on 
students' needs and interests should help you in 
your instructbnal planning. If you were planning a 
unit on management, for example, you couM relate 
the objectives or learning activities to areas that hokl 
high interest for your students, or you could plan and 
cany out other motivational activities that might not 
be necessary if those students had expressed great 
interest in the subject. 
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SAMPLE 3 

INDIVIDUAL NEEDS FORM 



Needs Categories 



Rating 



Comments 





Poor 


Average 


Excellent 


A. Physical 

1. Alertness in class 


□ 


□ 


1 — 1 

U 


2. Health, as shown by appearance of hair, 

aI^iM irA 


□ 


□ 


□ 


3. Maturity of physical build 


□ 


□ 


□ 


4. Coordination ability 


□ 


□ 


1 — 1 

□ 


\AHfi if^m*: that arc^ imnfiftiint fn i/ni/r c\f^f^unsitic\nsil 
Xr^xjxj iidno uioi otv iinfMji lotit iw yviji vvK^UfJoux^i lai 


specialty,] 




5. Participation in group activities in class . 


□ 


□ 


□ 


6. Abilit/ to work alone 


□ 


□ 


1 — 1 

□ 


7. Willingness to discuss problems and 
ideas with instructor 


□ 


□ 


LJ 


[Add items that are important to^your occupational 


specialty,] 




C. Emotional 

8 Sense of humor 


□ 


□ 


□ 


9. Willingness to allow others to express 
their opinions 


□ 


□ 


□ 


10. Ability to take a joke 


□ 


□ 


□ 


1 1 . Ability to control expression of emotion . 


□ 


□ 


□ 


[Add items that are important to your occupational 


specialty] 




D. Educational 

12. Comprehension of the written language . 


□ 


□ 


□ 


13. Ability to follov directions 


□ 


□ 


□ 


14. Ability to plan well and execute plans. . . 


□ 


□ 


□ 


[Add items that are important to your occupational 


specialty.] 
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SAMPLE 4 



GROUP NEEDS FORM 



Class 



-Date 



Needs 


A. Physical 
Needs 


B. 


Social 
Needs 


c. 


Emotional 
Needs 


D. Educational 
Needs 






Iteins 




Kerns 






(terns 




Herns 


Student Name 


1 


2 


3 


4 


5 


6 


7 


8 


9 


10 




12 


13 14 


1. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


n 


c □ 




□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ □ 


3. 


□ 


n 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ □ 


A. 


□ 


□ 


□ 


□ 


□ 


□ 


C 


□ 


□ 


□ 


□ 


□ 


□ □ 


s. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ □ 


6. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ □ 


7. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ □ 


8. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ □ 


9. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


n □ 


10 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ □ 


11. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ □ 


12. 


□ 


1 — 1 

LJ 


1 — 1 

LJ 


□ 


i — 1 


1 — 1 


□ 


□ 


1 — 1 


1 — 1 


□ 


r "1 


1 — 1 1 — 1 


13. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ □ 


14. 


□ 


□ 


□ 




□ 


□ 


□ 


1 — 1 

u 


□ 


□ 


□ 


□ 


□ □ 


IS. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ □ 


IS. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ □ 


17. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


n 


□ □ 


IB. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ □ 


19. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ □ 


20. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ □ 


21 


□ 


□ 


□ 


□ 


□ 


□ 


□ 1 


□ 


□ 


□ 


□ 


□ 


□ □ 
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SAMPLE 5 

LINE PROFILE OF INDIVIDUAL INTEREST 



Name David Mendoza Grade J0_ Age 15 Sex^ 



SCALE NAME 


PERCENTILE RANK 
10 20 30 40 50 60 70 80 90 100 


NUMERICAL 
























MACHINE WORK 
























TRAINING 
























APPLIED TECHNOLOGY 
























CRAFTS 
























APPRAISAL 
























MANAGEMENT 
























INSPECTION-TESTING 
























AGRICULTURE 
























CLERICAL WORK 
























MANUAL 
























CUSTOMER SERVICE 
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SAMPLE 6 

BAR GRAPH OF GROUP INTEREST 



Grade. 



10 



.Number of Students__lL 



SCALE NAME 



PERCENTILE RANK 
10 20 30 40 50 60 70 80 90 100 



NUMERICAL 



MACHINE WORK 



TRAINING 



APPUED TECHNOLOGY 



CRAFTS 



APPRAISAL 



MANAGEMENT 



INSPECTION-TESTING 



AGRICULTURE 



CLERICAL WORK 



MANUAL 



CUSTOMER SERVICE 
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Assume that you will be teaching an advanced keyboarding course to the 
group of students whose cumulative records follow.^ Review these records, 
making mental notes about items of significance relating to the needs and 
interests of these students as a group. 

After you have reviewed the six folders, analyze In writing the needs and 
interests of the class as revealed by the data given. Consider the students* 
physical, social, emottonal, and educattonal needs, and their personal, school, 
and occupational interests. 

The form or system you use for analyzing and recording the relevant infor- 
mation is up to you. The important consideration is that you identify those 
individual and group needs and interests that woukl be significant if you were 
teaching this class. 



2 These cumulative records were adapted from materials contained in the following simulation package 
The Glen Oaks Simulation (Columbus, OH The Center for Vocational Education. The Ohio State University) 
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GLEN OAKS SCHOOL SYSTEM 

Cumuiative Record 



Name BARNS, Sheila Annette 



Acldress 2000 Valley Dnve 



Telephone 483-4782 



Expected 
Graduation Date 



Mother's Name BMINS. Ann Lsa 



Mother's Occupation Licensed PracUcal Nurse 



Male □ Btrthdate May 14 
Female OS 

Bf'thplace Glen Oaks, Buchonnan 



June 



Natior <lity 



Father'^ Name BAriNS, Walter J 



Father's Occupaton Fireman 



REMARKS (Home Condition] Parents are hard working, but are very stnct with Sheila Sheila has an older brother and two younger sisters 



il-toalth Record] 



BARNS. SHEILA ANNETH: 



SECONDARY SCHOOL RECORD 



Year 



7th Grade 



First Semester 



Second Semester 





1st 


2nd 




Semester 


Semester 


Absences 


0 


0 


Tardies 


0 


0 



REMARKS 



Subject 



Home Economics I 
Arts-Crafts I 
Algebra I 
Marching Band 
College English I 
Amencan Hist I 



Grade 


Su^ect 


Grade 


A 


Home Economics I 


A 


A 


Arts-Crofts I 


A 


B 


Algebra I 


C 


A 


Marching Band 


A 


B 


College English I 


B 


B 


Amencan Hist I 


B 



Year 



8th Grade 



First Semester 



Second Semester 



1st 
Semester 



2nd 
Semester 



Absences' 



Tardies. 



REMARKS 



Subject 



Grade 



Sut>iect 



Home Economics D 
Arts-Crofts D 
Geometry I 
Marchmg Band 
College English II 
French I 



A 
A 

C 
A 

t 
C 



Home Economics II 
Arts-Crofts II 
Geometry I 
Marchmg Band 
College English & 
French I 



Grade 



A 
\ 

C 
A 
B 

C 



Year 



9th Grade 





1st 


2nd 




Semester 


Seme'iter 


Absences: 


u 


0 


Tardies' 


1 


0 



First Semester 



Second Semester 



REMARKS' 



Subject 



Home Manage nent 
Service Art 
Marching Band 
Biology I 
French II 

College English IE 



Grade 



Subject 



A 
A 
A 

C 
B 
B 



Home Management 
Sendee Art 
Marchmg Bond 
Biology I 
French II 

College Engl ah III 



Grade 



A 
A 
A 

C 
B 
B 



ERLC 



25 

27 



SECONDARY SCHOOL RECORD 



BAmiS 



Year 



10th Grade 



First Semester 



Second Semester 





1st 
Semester 


2nd 
Semester 


Absences 


0 


0 


Terdies 


1 


0 



REMARKS. 



Subject 



Textiles I 

Drawing and Painting 
French ID 
Marching Band 
College American Hi3t 
College English IV 



Grade 



Subject 



A 
A 

C 
A 
B 
B 



Textiles I 

Drawing and Painting 
French ID 
Marching Bond 
College Amencan Hisrt 
College English IV 



Grade 



A 
A 
C 
A 
B 
B 



Year 



nth Grade 





1st 
Semester 


2nd 
Semester 


Absences 


0 


0 


Tardies. 


1 


0 



First Semester 



Second Semester 



REK AAKS 



Subject 



Grade 



Subject 



Grade 



Textiles II 
Creative Foods 
French IV 
Marching Band 
Fashion Illustration 
College English V 



A 
A 
B 
A 
A 
B 



Textiles II 
CreoUve Foods 
French IV 
Marching Band 
Fashion Illustration 
College English V 



A 
A 
B 
A 
A 
B 



Year 



12th Grade 



1st 
Semest^ 



2nd 
Semester 



Absences: 



Tardies 



REMARKS 



I St Semester 



Subject 



Grade 



Second Semester 



Subject 



Grade 



ERLC 



26 

28 



BARNS 

STANDARDIZED TESTS 



Date ^ 


Grade 


Scores 




7 
























8 






















KUDER 


% tile 
9 


OD 
40 


Mech 
78 


Comp 
70 


Sci 
/.8 


Persuasive 
20 


Art 
84 


Lit 
50 


Music 
88 


SS 

32 


CI 
31 


GATB 


10 


G 
64 


V 
45 


N 
49 


S 

52 


P 
21 


0 
72 


K 
81 


F 
69 


M 

74 




SAT 


% tile 
11 


Eng 
84 


NU Comp 
60 


Math 
63 


Math Tot 
67 


Read 
60 


SciTot 
64 


S-i A 
68 


S.S 
74 


Spel 

72 






12 























WORK EXPERIENCE RECORD 



Date 


Age 


Year 


Employer 


Type of Work 


Remarks 








































17 


1988 


Delceley Music 


Clerical 





























EXTRACURRICULAR ACTIVITIES 



Grade 


Activities and Offices Held 


7 


Pnvate Music and Art Lessons 


8 


Pep Club, French Qub, Art Club 


9 


Pep Club — Membership Chairmcm, French Club. Art Clu 


10 


Cheerleader, Pep Club, French Club, Art Club 


11 


Cheerleader, Pep Club, NHS, French Club, Art Qub 


12 




COUNSELOR REMAi^ "^S 


Grade 


Educational 
Plans 


Vocational 
Plans 


Remarks 


7 








8 


Art College 


Commercial Art 




9 


College B.S 


Commercial Art 




10 


College B.S 


Intenor Decoi otmg 
Commercial Art 




11 


College B S 


Interior Decorating 




12 









GLEN OAKS SCHOOL SYSTEM 

Cumulative Record 



ASR Ciystal Sue 



Address 3787 Woodley Drwe 



Male □ Birthdate May 17 
Female Q 

Birthplace Franklin, Tennessee 



Telephorte 484-7873 

Mother's Name ASH, Shirley lee 



Expected 
Graduation Date 



lune 
Father's Name 



Nationatity 

ASH. Brent 



Mother's Occupation Baker 



Father s Occupation Railrood Engineer 



REMARKS (Home Condition] 



[Health Record) 



SECONDARY SCHOOL RECORD 



ASH. CRYSTAL SUE 



Year 



7th Grade 



1st 
Semester 


2nd 
Semest3r 


Al>8ences 0 


0 


Tardies. 0 


0 


REMARKS 





First Semester 



Subject 



Grade 



English I 
Amencmi Hist I 
Consumer Math I 
Marching Band 
German I 
Physical Sci I 



A 
A 
B 
A 
B 
A 



Second Semester 



Subject 



English I 
Amercon Hist I 
Consumer Math 
Marching Band 
German I 
Physical Sci I 



Grade 



A 
A 
B 
A 
C 
A 



Year 8th Grade 


First Semester 


Second Semester 




1st 2nd 
Semester Sem^Mer 
Absences 0 
Tardies 0 0 

REMARKS 




Subject Grade 


Subject Grade 


English D B 
American Govt B 
German H B 
Algebra I B 
Biology I B 
Marching Band A 


English D B 
American Govt B 
German n B 
Algebra I B 
Biology I B 
Marching Band A 



1st 


2nd 


Semester 


Semester 


Absences: 0 


0 


Tardies' 0 


0 



REMARKS. 



First Semester 



Subject 



Grade 



English ID 
Sociology 
German III 
Geometry 
Biology 11 
Marching Band 



Second Semester 



Subject 



English 10 
Sociology 
German ID 
Geometry 
Biology 11 
Marching Band 



Grade 



ERLC 



28 

30 



SECONDARY SCHOOL RECORD 



ASH 



Year 



10th Grade 



First Semester 



Second Semester 





1st 
Semester 


2nd 
Semester 


Absences. 


I 


2 


Tardies: 


I 


6 



REMARKS 



Subject 



Arts-C rafts 
German IV 

College Amencan Hist 
Algebra n 
College English I 
Botany 



Grade 



Subject 



A 

C 
B 
B 
B 

C 



Arts-Crafts 
German IV 

College Amencan Htst 
Algebra 11 
College English I 
Botany 



Grade 



A 
D 
B 
B 
B 
C 



Year 



1 1th Grade 





1st 
Semester 


2nd 
Semester 


Absences: 


2 


3 


Tardies. 


0 


1 



First Semester 



Second Semester 



REMARKS 



Subject 



Marching Band 
Arts-Crafts 
Trigonometry 
College Enghsh n 
Germcn V 
Typewriting I 



Grade 


Subject 


Grade 


A 


Marching Band 


A 


A 


Arts-Crafts 


A 


D 


Tngonometry 


D 


D 


College English II 


D 


D 


German V 


D 


B 


TVpewnting I 


B 



Year 



12th Grade 



First Semester 



Second Semester 



1st 2nd 
Semester Semester 



Absences 



Tardies. 



Subject 



Grade 



Subject 



Grade 



REMARKS: 



lERiC 



29 

31 



ASH 



STANDARDIZED TESTS 



Date 




Scores 




7 
























8 






















KUDER 


% tile 
9 


OD 
68 


Mech 
72 


Comp 
42 


Sci 
41 


Persuasive 
39 


Art 

20 


Lit 
24 


Music 
06 


S.S. 
32 


a 

39 


GATB 


10 


G 
45 


V 
29 


N 

17 


S 
48 


P 

51 


0 
63 


K 

71 


F 
58 


E 
68 




SAT 


% tile 
11 


Eng 
42 


NU Comp 
40 


Math 
30 


Math Tot 
24 


Read 

33 


SaTot 
47 


Sci A 
50 


S.S. 
40 


r 






12 























WORK EXPERIENCE RECORD 



Date 


Age 


Year 


Employer 


Type of Wbrk 


Remarks 




































17 


1987 


United Salvage Yards 


Tears down old cars 


wor , summers 


1 18 


1988 


United Salvage Yards 


Tears down old cars 


& after school 



EXTRACURRICULAR ACTIVITIES 




Grade 


Activities and Offices Held 


7 




8 








10 




11 




12 





COUNSELOR REMARKS 





Educational 


Vocational 




Grade 


Plans 


Plans 


Remarks 


7 


College 


Undecided 




8 


H.S 






9 


H.S. 






10 


Quit school 


get job 


needs lots of work to get job done 


11 


Quit school 


get job 




12 









ERIC 



30 

3^ 



QLEN OAKS SCHOOL SYSTEM 
Cumulativt Record 



Naiw BEAKER John WUHam M«to H Birthd«t» April 24 

F«mal0 □ 

AtJdim 9742Syoainoro Birthp<<c« New York. New York 

Exp6Cttd 

T tl»ph on » 484>2947 Qraduation Dite June Itetkmality 

Mothtf*t Hitnt BEAKER Kctthisen Ann Fthf't Nine BEAKER Anrtead Donaki 

Mother't Oocuprtion r umttuw Soletwomon Fathtr't Occupation Foraeter 

REMARKS: [Horn Condition) 



[HMlth Rword] 



BEAKER, lOHN WHUAM 

SECONDARY SCHOOL RECORD 



Ymt 7th Grade 


Firit SomM:»r 


Socond Stmotler 




1ft 2nd 
SeinMlif SofiiMtsr 
AbaenoM: 0 0 

TwdiM: 1 1 




SuMoct Qmto 


SuWect Grade 


PhyAxdScLl C 
McDchlngfiand B 
Consumer Math I B 
American Govt. C 
English ' B 
Physk- Ed. I B 


Physical ScLl C 
Marching Band B 
Consumer Math I B 
American Govt C 
English I 6 
Physical Ed. I B 




YMr 8lh Grade 


First Semestof 


Socond Semotlar 




Itt 2nd 
Semoiter Sontoflir 
AbionoM: 0 1 
Twdios: 0 0 

RPUAIUrft 




Subioct Qrade 


Subloct Grade 


Biologyl C 
Marehli^ Bond B 
Algebra I C 
American Hlrt. I C 
English n C 
Mechanical Dr. I C 


Biologyl C 
Marching Band B 
Algebral C 
American Hist. I C 
English n C 
Mechanical Dr. I B 




YiMir 9th Grade 


Flfit Somoster 


Sacond Semattar 




Itt 2nd 
StNnMlBr SoinMtor 
AbMnoM: 0 0 
TaidiM: 1 0 




Subloct Qrado 


Sublact Grade 


Biology n B 
Maich< 3and B 
Geome / C 
Sociology B 
English m B 
Mechanicol Dr. II B 


Biology n B 
Marching Band B 
Geometry B 
Sociology C 
English m C 
Mechanical Dr. n C 



31 

33 



SECONDARY SCHOOL RECORD 



BEAKER 



Year 



lOth Grade 



First Semester 



Second Semester 





1st 


2nd 




Semester 


Semester 


Absences l I 


Tardies 


0 


0 



Subject 



REMARKS 



Chemistry I 
Algebra 0 

College American Hist 
College English I 
Typewnting I 
Mechanical Dr III 



Grade 



Subject 



Grade 



C 
C 
B 
B 
B 
C 



Chemistry I 
Algebra Q 

College American Hist 
College English I 
Typewntmg I 
Mechanical Dr in 



C 
C 
B 
B 
B 
B 



Year 



1 ith Grade 



First Semester 



Second Semester 





1st 


2nd 




Senwster 


Semester 


Absences 


0 


0 


Tardies 


1 


0 



Subject 



REMARKS: 



Physics II 
Psychology 
College English II 
Bookkeeping I 
Mechanical Dr IV 
Tngonometry 



Grade 


Subject 


C 


Physics n 


B 


Psychology 


B 


College English Q 


B 


Bookkeeping I 


B 


Mechanical Dr IV 


C 


Tngonometry 



Grade 



C 
B 
B 
B 
B 
C 



Year 



12th Grade 



First Semester 



Second Semester 



1st 2nd 
Semester Semester 



Absences- 



Tardtes 



Subject 



Grade 



Subject 



Grade 



REMARKS 



ERLC 



32 

34 




STANDARDIZED TESTS 





7 
























8 






















KUDER 


%tile 
9 


OD 
92 


Mech 
60 


Cbmp 
54 


Sa 
65 


persuasive 
32 


Art 
12 


Ut 
26 


Music 
18 


S.S. 

2y 


CI 
34 


GATB 


10 


G 
85 


V 
74 


N 

52 


S 
39 


P 
45 


0 
67 


K 

58 


F 
42 


M 

61 




SAT 


%tile 
11 


Eng 
90 


NUComp 
64 


Math 
66 


Math Tot 
68 


Read 
73 


SciTot 
60 


Sa A 
74 


S.S. 
84 


SpeU 
86 






12 























WORK EXPERIENCE RECORD 



Date 


Age 


Year 


Employer 


Type of Work 


Remarks 








































16 


1987 


IC& D Ranch 


Haying 





























EXTRACURRICULAR ACTIViTIES 



Grade 


Activities and Offices HeM 


7 


FootboU 


8 


Football 


9 


FootboU 


10 


Football, Lettermans Club 


\ ] 


Football, Lettennans Club 


12 





COUNSELOR REMARKS 





Educational 


Vocatk>nal 




Grade 


Plans 


Plans 


Remarks 


7 








8 


Forestry E«egree 


Forester 


He is taking the coi'rses for a school of brestry 


9 


Forestry Deg -ee 


Forester 




10 


Forestry Degree 


Forester 




11 


Forestry Degree 


Forester 




12 









:eric 



33 

35 



QLEN OAKS SCHOOL SYSTEM 

Cumulative Record 



Name BAYFELD, Alexander Lee Male B Btrthdate December 27 

Female □ 

Addreaa 1422 Poplar Birthplace Wink, Texas 

Expected 

Telephone 484-2174 Graduation Date June Natjonaltty 

Mother's Nam e BAYFIELD. Mmam Sue Father's Name BAYFIELD, Nathan Ltoyd 

Mother's Occupation Interior Decorator Father's Occupation Architectural Engineer 

REMARKS: [Home ConditionJ Alex is one of the best students in Glen Oaks High 



[HeaHh Record] 



SECONDARY SCHOOL RECORD 



Year 



7th Grade 





1st 


2nd 




Semester 


Semester 


Absences: 


0 


0 


Tardies: 


0 


0 



REMARKS- 



First Semester 



SutMect 



Grade 



German I 
College English I 
Algebra I 
American Govt. 
Physical Ed 
Biology I 



A 
A 
A 
A 
A 
A 



BAYFIELD, ALEXANDER LEE 



Second Semester 



Sut)iect 



German I 
College Englisn I 
Algebra I 
American Govt 
Physical Ed 
Biology I 



Grade 



Year 



8th Grade 





1st 


2nd 




Semester 


Semester 


Absences: 




0 


Tardies: 


0 


0 



REMARKS: 



First Semester 



Subject 



Grade 



Germati n 
College English 11 
Geometry I 
World History I 
Biology n 
Mechanical Dr I 



A 
A 
A 
A 
A 
A 



Second Semester 



S ubject 



German II 
College English II 
Geometry I 
World History I 
Biology II 
Mechanical Dr I 



Grade 



Year 



9th Grade 





1st 


2nd 




Semester 


Semester 


Abaencea: 


0 


0 


Tardies: 


0 


0 



REMARKS. 



First Semester 



Subject 



German m 
College English III 
Algebra II 
Sociology 
Chemistry I 
Mechanical Dr II 



Grade 



A 
A 
A 
A 
A 
A 



Second Semester 



Subjec t 



German ID 
College English m 
Algebra II 
Sociology 
Chemistry I 
Mechanical Dr H 



Grade 



A 
A 
A 
A 
A 
A 



ERIC 



34 

36 



SECONDARY SCHOOL RECORD 



BAYFIELD 



Y— f 



10th Gracto 



First Sam— ter 



Stcond SamttT 





1ft 


2nd 




Samastar 


Samaslar 


Mmncm: 1 0 


TardiM: 


2 


2 



REMARKS: 



Subiact 



GcnnanlV 
Collaga EngLzh IV 
CoUaga Amartcan h:st. 
THgonoir'*tiY 
Chamistr/II 
IVpawriting I 



Qrada 



Subiact 



Qrada 



A 
A 
A 
A 
A 
A 



German IV 
CoUaga English IV 
Collage American Hiit. 
THgonoroatry 
Chemlitiy n 
TVpawriting I 



A 
A 
A 
B 
A 
A 



Yaar 



Mth Grade 



Firgt Samaatar 



Second Samartar 





1ft 


2nd 




Samaatar 


Samattar 


Abaancas: 


2 


2 


Tardiaa. 


2 


1 



Subiact 



Qrada 



REMARKS: 



German V 

Trigonometry 
Piychology 
Creative Writing 
Phyiicsl 
Mechanical Dr C 



SuMact 



Qrada 



A 
A 
A 
A 
A 
A 



German V 
Trigonomatry 
Ptychology 
Creative Writing 
Physics I 

Mechanical Dr n 



A 
A 
A 
A 
A 
A 



Yaar 



12th Grade 



First Samaatar 



Second Samaatar 



1ft 2nd 
Samaatar Samaatar 



Abaancaa: 



Tardtaa: 



Subiact 



Qrada 



_Suyact_ 



Qrada 



REMARKS: 



ERIC 



35 

37 



STANDARDIZED TcSTS 



BAYFIELD 



Date 


Grade 


Scores 




7 
























8 






















KUDER 


% tile 
9 


OD 
29 


Mech 
34 


Comp 
88 


Sci 
82 


Persuasive 
40 


Art 
40 


Lit 
40 


Music 
38 


SS 
76 


CI 
38 


GATB 


10 


G 
62 


V 
54 


N 
31 


S 
56 


P 
49 


0 
68 


K 

72 


F 
59 


M 

76 




SAT 


% tile 
11 


Eng 
94 


NUComp 
89 


Math 
96 


Math Tot 
94 


Read 
95 


SciTot 
98 


Sci A 
98 


SS. 
99 


SpeU 
98 






12 























WORK EXPERIENCE RECORD 



Date 


Age 


Year 


Employer 


Type of Work 


Remarks 












































none — underage 































EXTRACURRICULAR ACTIVITIES 



Grade 


Activities and Offices Held 


7 




8 




9 




10 




11 


Cross Country 


12 




COUNSELOR REMARKS 


Grade 


Educational 
''lans 


Vocational 
Plans 


Remarks 


7 


College 


Engineer 




8 


College 


Engineer 




9 


College 


Undecided 




10 


College 


Undecided 




11 


College 


Engineer or 
profession 




12 









4 



GLEN OAKS SCHOOL SYSTEM 

Cumulative Record 



Name BENOLU, Harold Hover 



Address 1487 Chestnut Street 



Telephone 483-7400 



Expected 
Graduation Date 



Mother's Name BENOLLI, Claudette 



Mother's Occupation Keypunch Operator 



REMARKS- [Home Condition] 



Male S Birthdate June 30 
Female □ 

Birthplace Glen Oaks, Buchannan 



lune 



Nationality 



Father's Name BENOLLI, Silvono 



Father's Occupation Railroad Engineer 



Large family - 
school 



all children work hard to achieve and help the family - no child has yet graduated from high 



[Health Record] 



SECONDARY SCHOOL RECORD 



BENOLU, HAROLD HOVER 



Year 



7th Grade 





1st 


2nd 




Semester 


Semester 


Absences 


0 


0 


Tardies* 


0 


0 



First Semester 



Second Semester 



REMARKS: 



Subject 



English I 
American Hist I 
Physical Sci I 
Spanish I 
Consumer Moth I 
Physical Ed I 



Grade 


Subject 


Grade 


B 


English I 


B 


B 


Amencan Hist I 


B 


B 


Physical Sci I 


B 


B 


Spanisn I 


B 


B 


Consumer Moth I 


B 


B 


Physical Ed I 


B 



Year 



8th Grade 





1st 


2nd 




Semester 


Semester 


Absences* 


0 


0 


Tardies* 


0 


0 



REMARKS 



First Semester 



Subject 



Grade 



College English I 
Amencan Govt 
Biology I 
Algebra I 
Spanish 0 
Recordkeeping 



Second Semester 



Subject 



College English I 
Amencan Govt 
Biology I 
Algebra I 
Spanish 11 
Recordkeeping 



Grade 



Year 



9th Grade 





1st 


2nd 




Semester 


Semester 


Absences' 


0 


0 


Tardies 


0 


0 



First Semester 



Second Semester 



REMARKS' 



Subject 



College English n 
Sociology 
Biology n 
Algebra 0 
Spanish lU 
Bookkeeping I 



Grade 


Subject 


Grade 


B 


College English n 




B 


Sociology 


B 


B 


Biology 0 


B 


B 


Algebra n 


B 


B 


Spanish lU 


B 


B 


Bookkeeping I 


B 



ERJC 



SECONDARY SCHOOL RECORD 



BENOLU 



Y— r 



10th Grade 



First Srneater 



Second Semester 





I8t 


2nd 




Stmmttr 


Semester 


AbtencM: 


0 


0 


Tardi«s: 


0 


0 



REMARKS 



Subject 



College Engliah III 
Geometry II 
Spanish IV 
Bookkeeping 0 
Cheini8t!Y I 
College Amencon Hist 



Qrade 



Subject 



A 
A 
A 
A 
A 
A 



College English III 
Geometry II 
Spanish fV 
Bookkeeping II 
Chemistry I 
College Amencan Hist 



Qrede 



A 
A 
A 
A 
A 
A 



Yeer 



1 1th Grade 



First Semester 



Secono Semester 





1st 


2nd 




Semester 


Semester 


Absences: 


0 


0 


Tardles: 


0 


0 



Subject 



Qrede 



Subject 



Grade 



REMARKS: 



College English IV 
Ihgonometry 
Spanish V 
Typewriting I 
Office Procedures 
Psychology 



A 
A 
A 
A 
A 
A 



College English IV 
Trigonometry 
Spanish V 
Typewriting I 
Office Procedures 
Psychology 



A 
A 
A 
A 
A 
A 



Yeer 



12th Grade 



First Semester 



Second Semester 



1st 2nd 
Semester Semester 



At>sences: 



Tardies- 



Subject 



Qrade 



Sut>iect 



Qrade 



REMARKS: 



ERIC 



38 
40 



STANDARDIZED TESTS 



BENOm 



Date 


Grade 


Scores 




7 
























8 






















KUDEF 


%tile 
9 


OD 
78 


Mech 
60 


Comp 
42 


Sci 
54 


Persuasive 
25 


Art 
18 


Lt 
40 


Music 
08 


S.S. 
42 


CI 
18 


QATB 


10 


G 
56 


V 
38 


N 
21 


S 
49 


P 
65 


0 
59 


K 

78 


F 
68 


M 

73 




SAT 


%tile 
11 


Eng 
96 


NUComp 
99 


Math 

£S 


Math Tot 
95 


Read 
88 


SaTot 
96 


Sci A 
98 


S.S. 
86 


Spell 
99 






12 























WORK EXPERIENCE RECORD 



Date 


Age 


Year 


Employer 


Type of Work 


Remarks 






































Summer 


16 


1987 


D & K Construction 


Laborer 




Summer 


17 


1988 


D & K Construction 


Trainee — concrete cons. 

















EXTRACURRICULAR ACTIVITIES 



Grade 


Activities <9nd Offices HeM 


7 


Football, basketball, track 


8 


Football, basketball, track 


9 


Football, basketball, track 


10 


Key Club, football, basketball, track 


11 


N.H.S., Key Club, basketball track-Co-Captain 


17 




COUNSELOR REMARKS 


Grade 


Educational 
Plans 


Vocational 
Plans 


Remarks 


7 








8 








9 


H.S. diploma 


Construction work 




10 


H.S. diploma 


Constiiiction work 


poesili^ty of a scholnrship 


11 


College degree 


Ind. ( >n8truction 
Management 


State University possibility 


12 









GLEN OAKS SCHOOL SYSTEM 

Cu mutative Record 



Name BEA2ZELEY, lone Lee 

Address 9418 Beech 

Telephone 483-1487 

Mother's Neme HENSLEY, Lea Ann 
Mother's Occupetton Waitress 
REMARKS' (Home Condition] 



Male ^ Birthdate Apnl30 

Female 

Birthplace Glen Oaks, Buchonnan 

Expected 

Graduation Date June Nationality 

Father s Name HENSLEY, Winston W 

Father's Occi pation Butcher 



{Health Record] 



SECONDARY SCHOOL RECORD 



BEAZZELEY. JANE LEE 



Year 



7th Grade 



First Semester 



Second Semester 





1st 


2nd 




Semester 


Semester 


Absences: 


2 


0 


Tirdies: 


3 


2 



Subject 



Grade 



Subject 



REMARKS. 



English I 
Recordlceeping 
Amencan Hist I 
Physical Sci I 
Home Economlbs I 
Consumer Math I 



C 
C 
D 
C 
B 
C 



English I 
Recordkeeping 
Amencc H^ I 
Physical Sci. I 
Home Economics I 
Consumer Math I 



Grade 



C 
C 
D 
C 
B 
C 



Year 



8th Grade 





1st 
Semester 


2nd 
Semester 


Absences* 1 1 


Tardies 


1 


0 



First Semester 



Second Semester 



Subject 



Grade 



Subiect 



REMARKS. 



En-lishn 
".^/^jwnting I 
Readmg Laboratory 
Amencan Govt 
Busmess Co mm 
Consumer Math II 



C 
B 
B 
C 
B 
B 



English II 
IVpewnting I 
Reading Laboratory 
Amencan Govt 
Business Comm 
Consumer Math II 



Grade 



C 
B 
B 

Q 

B 
B 



Yea 9th Ci 


First Semester 


Secor>d Semester 




2nd 

* > jfter Semester 
Aus^i Ctfa. _ 1 2 
Tardies ' 0 

RPUARhTfi 




Subject Grade 


Subject Grade 


English m C 
IVfMwntmg 0 B 
Alls-Crafts I A 
Sociology C 
Home Economics D B 
Physical Sci II B 


English m C 
Typewriting II B 
Ans-Crafts I A 
Sociology C 
Home Economics 0 B 
Physical Sci n B 



ERIC 



40 

42 



SECONDARY SCHOOL RECORD 



BEA2ZELEY 



YMf 



Ifth Grade 



First SamMter 



Sacond Sfimttr 





Itt 


2nd 




S«mMt«r 


Samottor 


AbMncM: 


0 


0 


TafdiM: 1 1 



Subiact 



Grade 



Subjact 



REMARKS: 



English IV 
Typewriting IV 
Craotiva Foods 
Bookkaaping I 

Aroaricon Hist. I 
Concert Choir 



C 
B 
B 
B 
C 
B 



English IV 
TVpawriting IV 
Creative Foods 
Bookkeeping I 
American Hist. I 
Concert ChoL- 



Qrada 



C 
B 
B 
B 
C 
B 



Yaar Uth Grade 

Itt 2nd 

Samaatar Samatt^r 

Abaancaa: 0 0 

Taidiaa: 0 0 



REMARKS: 



Rrtt Samaatar 



Subiact Qrada 

Home Management C 

Bookkeei^g D B 

Shorthand B 

Psychology B 

Biology I B 

Concert Choir B 



Second Samaatar 



Subje ct Qrada 

Home Management C 

Bookkeeping n B 

Shorthand B 

Psychology B 

Biology I B 

Concert Choir B 



Year 



12th Grade 



First Sameater 



Second Sentaataf 



Itt 2nd 
Samaatar Sameatar 



Abttncaa: 
Taidiaa: 



REMARKS: 



Subject 



Qrada 



Subject 



Qrade 




STANDARDIZED TESTS 



BEAZZELEY 



Date 


Grade 


Scores 




7 






















8 






















KUDER 


% tile 
9 


OD 
30 


Mech 
54 


Comp 
46 


Sci 
44 


Persuasive 
40 


Ar 
64 


Lt 
31 


Music 
30 


SS 
60 


CI 
88 


GATB 


10 


G 
62 


V 
56 


N 
46 


S 
38 


P 
71 


0 
65 


K 
74 


F 
70 


M 

72 




SAT 


% tiie 
11 


Eng 
72 


NU Comp 
76 


Math 
79 


Math Tot 
72 


Read 
80 


SciTot 
81 


Sci A 
82 


SS 
80 


Spell 
80 






12 























WORK EXPERIENCE RECORD 



Date 


Age 


Year 


Employer 


Tvpe of VV6rk 


Remarks 








































16 


1988 


Ace Cede 


Carhop 




























E.«VRACURRICULAR ACTIVITIES 


Grade 


Activities and Offices Held 


7 




8 




9 




10 




11 




12 





CC .^NSELOR REMARKS 



Grade 


Educational 
Plans 


jcational 
Plans 


Remarks 


7 


High School 






8 


High School 






9 


High School 






10 


High School 


Telephone opjerator 






Business or 
Jr. College 


Secretary 




12 




_ 
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Compare your completed written analysis of the cumulative records with the 
model analysis given below. Your /esponse need not exactly duplicate the 
model response; however, you should have covered the same major points. 



MODEL ANALYSIS 



Needs 



Inte ests 



Physical: No infcmation 

Social: No information, except that four 
students have been involved in 
group-related extracurricular ac- 
tivities, possibly indicating preference 
for and enjoyment of group activities. 
Sports-related activities may indicate 
teamworl( ability. 

Emotional: No information. Fact that all students 
come from families in which both 
parents work may have significance 
in terms of thdir independence or 
maturity. 

Educational: All students except Crystal plan to at- 
tend college or go on for further 
education, and so did Crystal in the 
7t! grade. 

All students except Sheila have got 
ten excellent grades in previous typ- 
ing classes. 

Generally, their grades are very good 
in all subjects; Crystal's grades 
started to fall in the 11th grade. 
All the students have high to average 
SAT scores, which indicates a poten- 
tial for academic achievement at the 
college level. The grades for all of the 
students except Crystal are good. 
Crystars grades seem to be dropping 
steadily. Her SAT ^^cores and 
previous grades seem to indicate that 
she could be doing better. Her con- 
sistently good marks in art also in- 
dicate that she can work well. 



Personal: No hobbies indicated, but four 
studer^s are active in sports or sport- 
related activities. 

School: Judging by good grades, good atten- 
dance records, and extracurricular 
activities, this is a bright class that en- 
joys school. 

Occupational: All students except Crystal seem to 
have definite occupattonal plans; each 
has a different vocational interest or 
aspiratton. 

Five have part-time or summer work 
experience, but only two of ihese have 
experience related to their occupa- 
ttonal goals. 

The Kuder scores indicate that five of 
the six students have high mechank^al 
interests. Three of the six have high 
interests in outdoor activities. Alex- 
ander's interest in outdoor and 
mechanical activities is relatively tow, 
while his interest in social service, 
science, and computattonal activities 
is high. 

Jane, who plans to be a secretary, has 
a high interest in clerical, as well as 
art, activities. Sheila shares her in- 
terest in art activities. 

Additional Comments 

Sheila does not have any previous typing courses. 
How did she get scheduled for advanced key- 
boarding? Mistake? 

Need to find out why each student is taking this 
course; Jane wants to be a secretary, but what about 
the others? 



ERLC 



Level of Performance: Your completed analysis should have covered the same major points as the model 
analysis. If you missed some points or have questions aoout any additional points you made, review the 
material in the information sheet. Analyzing Data Related to Students' Needs and Interests, pp. 18-23. 
or check with your resource person if necessary. 




You may wish to meet with a group of peers, perhaps those who are also tak- 
ing this module, to share and compare your analyses of the cumulative records 
of your "students." 



^ AA 
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Learning Experience III 

OVERVIEW 



Enabling 
I Objective 



After examining the data in the cumulative fokler of a hypothetical student, 
plan for obtaining additional information on the student's needs and interests. 



Activity 



You will be examining the cumulative folder of a hypothetical student, pp. 
46-50, and planning for obtaining additional needed infoi-mation on the stu- 
dent's needs and interests. 



Optional 

V Activity h 
- 2 M 



You may wish to construct a questionnaire or checklist designed to obtain 
needs and/or interests data from students. 



^ Optional \ 
B Activity WM 

Jr 



You may wish to interview a student or peer concerning his/her interests. 




You will be evaluating your competency in planning for obtaining additional 
data on a student's needs and interests by comparing your comoleted plan 
with the Model Plan, pp. 53-55. 



45 



Assume that you are teaching an advanced course in clothing and textiles for 
seniors. Prior to the beginning of the semester, you look through the cumulative 
folders of your students and begin making some notes about the needs and 
interests of your students to help you in your instructional planning. 

One of your students is Lee Annette Barry. Read th.ough her folder, wnich 
follows, making mental notes concerning items of significance.^ After you 
have reviewed Lee's folder, plan in writing for collecting the additional needs 
and interests data you think you would need to help you plan effective in- 
struction for Lee. 

In your plan, first note the information that is already available in Lee's 
cumulative fokJer concerning her needs and interests. Then, decide what ad- 
ditional information you need in these areas (information that is missing or 
needs updating, verification, or explanation). Finally, indicate the sources o« 
techniques you would use for collecting the needed data. 



3 Lee's cumulative records were adapted from mater als contained in the foilowing simulaiion package Tbe 
Glen Oaks Simulation (Columbus, OH The Center for Vocational Education. The Ohio State University) 



GLEN OAKS SCHOOL SYSTEM 

Cumulative Record 



Name BARRY. Lee Annette 

Addres s 8888 Richfaeld Dnve 

Telephone 483-1142 

Mother's Name BARRY. Margaret 

Mother's Occupation County Extension Agent 

REMARKS: (Home Condition] 



Male □ Birthdate June 5 

Female \E 

Birthplace Glen Oaks, Buchonnan 

Expected 

ition Date June Nationality 

Father's Name BARRY, Phillip 

Father's Occupation Television Announcer 



[Heatth Record] 



SECONDARY SCHOOL RECORD 



BARRY. LEE ANNETTE 



Year 



7th Grade 



First Semester 



Second Semester 





1st 


2nd 




Semester 


Semester 


Absences. 


0 


0 


Tardies: 


0 


0 



Subject 



Qrade 



Subject 



REMARKS: 



Excellent student 



Home Economics I 
Consumer Math I 
Phystcal Sci. I 
English I 
Amencon Hist. I 
Physical Ed. I 



A 
A 
A 
A 
A 
A 



Home Economics I 
Consumer Math I 
Physical Sci I 
English I 
American Hist I 
Physical Ed I 



Grade 



A 
A 
A 
A 
A 
A 



Year 8th Grade 


First Semester 


SecorKl Semester 




1st 2nd 
Semester Semester 
Al>sences: 0 0 
Tardies: 0 1 

REMARKS: Has begun to work 

poorly— very poor attitude 




Subject Qrade 


Sufaiect Qrade 


Home Economics n A 
Algebra I C 
Biology I C 
College English I B 
American Govt C 
German I B 


Home Economics n A 
Algebra I C 
Biology I C 
College English I C 
American Govt C 
German I B 



Year 



9th Grade 



First Semester 



Secorui Semester 





1st 


2nd 




Semester 


Semester 


, .usences- 


3 


7 


Tardies: 


6 


18 



Subject 



Qrade 



Subject 



REMARKS. 



Geometry I 
CoUege English II 
Sociology 
German II 
Biology II 
Textile! I 



C 
C 
C 
D 
D 
A 



Geometry I 
College E.ngiish II 
Sociology 
German II 
Biology II 
Textiles I 



Qrade 



C 
C 
C 
D 
D 
A 



SECONDARY SCHOOL RECORD 



BARRY 



10th Grade 



Firvt Semester 



Second Semester 





l8f 


2nd 




Semester 


Semester 


AbKficet: 


9 


12 


Tardies: 


6 


7 



REMARKS: 



Subject 



Aloebra 0 
German ID 

College American Hist 
Chemistry I 
CcUeye English m 
Textiles 0 



Grade 



Subject 



F 
D 
D 
D 
F 
C 



Algebra 0 
German ID 

College American Hist 
Chemistry I 
College English m 
Textiles 0 



Grade 



F 
D 
D 
D 
F 
C 



Year 



11th Grade 





Itt 


2nd 




Semester 


Semester 


Abtencet: 


10 


11 


Tardies: 


12 


12 



REMARKS: 



First Semester 



Second Semester 



Subject 



Home Management 
German IV 
Psychology 
Chemistry n 
College English IV 
Geometry 0 



Grade 



C 
F 
D 
F 
F 
F 



Sut)tect 



Home Management 
German IV 
Psychology 
Chenustry 0 
College English IV 
Geomstry 0 



Grade 



C 
F 
D 
F 
F 
F 



Year 



12th Grade 



First Semester 



Second Semester 



1st 



2nd 



Semester Semester 



Absences 

Tafdiea: 

REMARKS 



Subject 



Grade 



Subject 



Grade 



ERIC 



48 



STANDARDIZED TESTS 



BARRY 





Qradt 


ScorM 




7 
























6 






















KUDER 


%tiie 
9 


OD 
32 


Mech 
87 


Comp 
72 


Sd 
60 


Persuasive 
59 


Art 

17 


Ut 
20 


Music 
18 


S.S. 
20 


CI 
34 


QATB 


10 


G 
78 


V 
67 


N 
52 


S 
48 


M 
83 


0 
85 


K 

75 


F 

71 








11 
























12 























WORK EXPERICtlCE RECORD 



Date 


Agt 


Yoar 


Employer 


Type of Work 


Remarks 











































































EXTRACURRICULAR ACTIVITIES 


Grade 


Activities and Offices HeM 


7 




e 




9 


FTA 


10 




11 




12 





COUNSELOR REMARKS 



Grade 


Educattonal 
Plans 


Vocational 
Plans 


Remarks 


7 


College 


Engineer 




8 


High School 




increasing problems 


9 








10 
















; e ^ 

12 
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Anecdotal Records 



Place Observed: 
Student's Name: 
Date: 
Incident: 
Time: 



Study Hall 

Lee Annette Bany 

4/3/86 

Groups preparing to work on projects 
1:30 p.m. 



Walked in the room alone. Sat by herself. The two members of her group walked over and invited 
her to join them to prepare for the report. She snapped at them and said she wanted to work alone. Later 
on she began to work on her part of the report. 



Place Observed: Chemistry Class 
Student's Name: Lee Annette Barry 

Date: Basically the entire six weeks (2/87) 

While class is in progress, she never pays attention. Always looking through some type of fashion 
magazine. Gets very angry when asked to put the magazine away and pay attentton. 



Place Observed: Home Management Class 

Name: Lee A. Barry 

Date: 9/87 

Incident: Group preparing the food 

Washed several utensils; dried them. Chatted with girl on Ic^ft and boys on right. Smiled several times. 
Commented about the salad. "At least our fruit has not turned urown." Laughed when one of the boys, 
who was cutting an apple, dropped it on the floor. She said, " Pick it up and rinse it off and put it in 
the salad." Collected and stacked used knives and bowl. Washed them; another giri wiped them. Moved 
askJe to let a boy get water; smiled at him; suggested to the other giri that she . . put the lid on the 
sugar canister before it gets all wet . . Picked towel from floor, folded it and hung it on towel rack. 

Time: 2:15 

At the sink, busy rinsing it witl^k spray. Other group members had walked away. Said: ''Come on, 
you kids, help or we won't get done on time." (No response from group.) Wrung out dishcloth, left it on 
sink; dried hands on paper cloth. Sat down. Noticed ?he had on an apron. Stood. Took it off and placed 
it in the closet. 



Place Observed: School Cafeteria 
Student's Name; Lee A. Barry 
Date: 6/88 

Finally ate a meal with a group of girls and contributed to the conversation. Finished eating before 
the rest of the group. Offered her remaining cookies to the group. No one wanted them, so she said, 
"I'll take them and eat them in Algebra class." Put them in her purse. 



^ Optional 

V Activity » 
- 2 # 



You may wish to try your hand at developing a questionnaire or checklist 
that you could use to obtain needs and/or interests data from students. If 
you want to see some samples, you could (1) review samples 1 and 2, p. 
11; (2) check with your resource person for references containing actual or 
sanriple instruments; or (3) locate an experienced teacher and ask to review 
devices he/she has used with students. You might want to assume that you 
are developing the questionnaire or checklist for use with Lee Annette Barry 
and gear the items to thic student. 




To gain practice in discussing interests with students, you may wish to inter- 
view an actual student, or peer, concerning his/her hobbies, extracurricular 
activities, favorite types of books or magazines, etc. 



ERIC 
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NOTES 
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Compare your v ntten plan with the model plan given below. Your plan need 
not exactly duplies 9 the model; however, you should have covered the same 
major points. 



MODEL PLAN 



Student's Name: Barry. Lee Annette 



Date: September 1988 



Needs 

Physical: 
Social: 



Emotional: 



Educational: 



Information Available in Cumulative Folder 



No information given 

Anecdotal records seem fj indicate thf; Lee prefers to work alone except in actvities 
uoaling with home economic, and th: .,he does rot participate regularly in class ac- 
tivities. FTA is the only extracurricular -ted. No indication of whether she had any leader- 
ship responsibilities in FTA. 

Anecdotal records seem to indicate that Lee has a temper that she sometimes finds hard 
to control. Evidence is conflicting on whether she needs to be a "loner" or doesn't know 
how to work with others or has some other problem affecting her interpersonal 
relationships. 

At present Lee has no plans for furtl^er education, but ir. the 7th grade .,ne was interested 
in attending college. No indication of what she aspires to be. Made failing marks in 
college preparatory cou' iS (algebra. German, chemistry, geometry, and English). Did 
do well in above subjects in 7th grade, but after 7th grade her course marks dropped 
except in h'^me economics and related subjects. Her grade in textiles dropped from 
an A in the 9th g-ade to a C in the ,0th grade. Counselor noted that in the 8th grade. 
Lee was having "increasing problems." 

GATE scores indicate she's got good general potential and particularly aood potential 
in motor and manual skills. 



Interests 

Persona!: No information except the one reference to her reading fashion magazines in cla;, 

School: Lee is taking college preparatory courses but docs her bef?t work in home economics 
subjects. No extracurricular activities listed except r Tm in the 9th grade. Anecdotal 
records indicate she's most involved and nictivated ir lome economics clasi3S. 

Occupational: Kud«r scores indicate a high interest in mechanical u /ities and computation, and a 
relatively high interest in science arid persuaoive activities. In the 7th grace she wanted 
to be an engineer. No work experience listed. 




Additional Information Needed 



Sources or Techniques for Collects «g Data 



Needs 

Physical: Should get a medical history on her to S3e 
if there is some physical explanation for the sud- 
den drop In grades and motivation after the 7th 
grade. 

What is her environment IIko? Is there anything 
there that could be affecting her emotionally c 
physically in terms of her occasional bad temper 
and drop in grades? 

Social: Does Lee prefer being alone? What kinds of 
relationships with others does she have outside of 
school? 



Did she have any leadership role in FTA? 

Emotional: What "increasing problems" was the 
counselor referring to? Any relationship to above 
questions? 

Educational: Were Lee's "increasing problems" 
epotional or educational or both? 
Does she still want to attend college? 

She did well in Textiles I; grade dropped in Tex- 
tiles II— why? What content has she mastered? 
Grades in home economics classes are consistent- 
ly passing. What kinds of activities or learning ex- 
periences were provided there; what motivates 
Lee? 

Other grades are poor after the 7th grade, yet 
GATB scores indicate good potential. What is 
Lee's ability to learn? What is her general and 
specific level of achievement in areas like reading 
anu maih? 

Interests 

Personal: W%t are Lee's hobbies? How does she 
spend her free time? Does she read fashbn 
magazines outside of school too? 

School: Any extracurricular activities other than 
FTA? 

What interests Lee most about her home 
economics classes? 

Occupational: What does Lee want to do when she 
gets out of school? Does she want to be a teacher? 
Any interest in fashion design? 
Has shewed any work experiencecs summer or 
part-time, especially any related io clothing and 
textiles? 



Consult with school nurse; could also talk to Lee's 
parents. 



Talk to parents. Visit her home. 



Talk with Lee and her parents. Perhaps a checklist 
or questionnaire, administered to the whole class, 
coukj get at the kinds of activities (indivkJual or group) 
Lee would prefer. 

Consult with F^A advisor. 
Consult with counselor. 



Counsetor 

Talk to Lee; perhaps a class questionna*''o covering 
future plans. 

Consult with former teachers; check records in voca- 
tional department. 

Consult with teachers; check records in vocational 
department. 



See counsetor about administering an intelligence test 
and either a surveyor diagnositc achievement test- 
no such tests are listed in her c jmulative folder. 



Talk to Lee; perhaps l class questionnaire. 
^l.ght ask her parents, too. 

Talk to Lee. 
Talk to Lee. 

Consult counselor about administering OVIS; talk to 
Lee; class checklist or questionnaire. 

Check records in vocational department; talk to Lee. 



ERIC 
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Level of Performance: Your completed plan should have covered the same major points as the model 
plan. If you missed some points or have questions about any additional points you made, review the material 
in the information sheet, Determining the Needs and Interests of Students, pp. 6-1 1 , revise your plan ac- 
cordingly, or check with your resource person if necessary. 
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Learning Experience IV 

nNAL EXPERIENCE 



in ari actual teaching sftuation/ determine t ie needs and interests of 
students. 



As you conduct your teaching activities, determine your students' needs and 
interests, individually and as a group. This will include— 

^ gathering infomrmtion about your students' needs and interests from a 
variety of sources 

• analyzing and recording the data in usable form for future use in instruc- 
tional planning 

NOTE: Due to the nature of this experience, you will need to have access 
to an actual teaching situation over an extended periud of time (e.g., four 
to six weeks). 

As you complete each of the above activities, document your actions (in 
writing, on iape, through a log) for assessment purposes. 

If your situation makes it impossible for you to examine students' cumulative 
folders, arrange with your resource person for acceptable alternate activities. 



When you have completed the above activities, arrange to have your resource 
person review your documentavion. 

Your total competency will be assessed by your resource person, using the 
Teacher Performance Assessment Form, p. 59. 

Based upon the criteria specified in this assessment instrument, your 
resource person will determine whether you are competent in determining 
the needs and interests of students. 



teaching situation," see the inside back cover 




NOTES 
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TEACHER PERFORMANCE ASSESSMENT FORM 



Determine Needs and Interests of Students (B-1) 



Name 

Directions: Indicate the level of the teacher's accomplishment by placino 

an X in the appropriate box under the LEVEL OF PERFORMANCE heading! L:ate 
If, because of special circumstances, a performance component was not ap- 
plicable, or impossible to execute, place an X in the N/A box. 



LEVEL OF PERFORMANCE 



In determining students' needs and interests, the teacher: 

1 located and reviewed available information in the school 
or college records 


□ 


□ 


□ 


□ 


□ 


/ 
□ 


2. 


analyzed these data in terms of the individual and group 
needs and interests of the students 


□ 


□ 


□ 


□ 


□ 


□ 


3. 


arranged with guidance and counseling staff for the ad- 
ministration of standardized tests (e.g., Kuder, GATB), if 
necessary 


□ 


n 


n 


n 

1 1 


n 


n 


4. 


arranged with guidance and counseling staff for help in 
interprt^ing standardized test scores, if necessary 


□ 


□ 


□ 


□ 


□ 


□ 


5. 


determined what additional information was necessary, 
and obtained these data through: 
a. the use of questionnaires and/or checklists ad- 
ministered to students 


□ 


□ 


□ 


□ 


□ 


□ 




b. encouraging students to discuss their needs and 
interests 


□ 


□ 


□ 


□ 


□ 


□ 




c. interviews with parents (at the secondary level). . 


□ 


□ 


□ 


□ 


□ 


□ 




d. consultation with other staff members (e.g., former 
teachers, counselor) 


□ 


□ 


□ 


□ 


□ 


□ 


6. 


analyzed and interpreted the data in preparation for use 
in instructional planning 


□ 


□ 


□ 


□ 


□ 


□ 


7. 


recorded, in usable form, all information obtained for each 
student and for the class as a whole 


□ 


□ 


□ 


□ 


□ 


□ 



Level of Perfonrince: All items must receive N/A, GOOD, or EXCELLENT responses. If any item 
receives a NONE, POOR, or FAIR response, the teacher and resource person should meet to deter- 
mine what additional activities the teacher needs to complete in order to reach competency in the weak 
area(s). 
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ABOUT USING THE NATIONAL CENTER'S 
PBTE MODULES 



Organization 

Each module is designed to help you gain competency in a 
particular skill area considered important to teaching suc- 
cess. A module is made up of a series of learning experi- 
ences, some providing background information, some pro- 
viding practice experiences. arxJ others combining these 
two functions. Completing these experiences should en- 
able you to achieve the terminal objective in the final 
leaming experience. The final experierx^e in each module 
always requires you to demonstrate the skill in an actual 
teaching situation wfien you are an intern, a student teach- 
er, an inservice teacher, or oocupatx>nal trainer. 

Procedures 

Modules are designed to alk)w you to indivkkjalize your 
teacher educatk)n program. You need to take only those 
modules covering skills that you do not already possess. 
Similarly, you need not complete any leaming experience 
within a module if you already have the skill needed to 
complete it. Therefore, before taking any module, you 
shoukJ carefully review (1) the introductk)n, (2) the objec- 
tives listed on p. 4, (3) the overviews precedir^ each leam- 
ing expeience, and (4) the final experience. After compar- 
ing your present needs and competencies with th'* i nforma- 
tk)n you have read in tfiese sectkxis, you shouM ready to 
make one of the fbltowing dedskxis: 

• That you do not have the competencies indicated and 
should complete tiie entire module 

• That you are competent in one or more oi the enabling 
objectives leading to the final ieami.ig experience and 
thus, can omit those leaming experiences 

That you are already competent in this area and are 
ready to complete the final learning experience in 
order to "test out** 

• That the module is inappropriate to your needs at this 
time 

When you are ready io complete the final leaming experi- 
ence and have access to an actual teaching situation, 
make the necessary arrangements with your resource per- 
son. If you do not complete the final experience success- 
fully, meet with your resource person and arrange to (1) 
repeat the experience or (2) complete (or review) previous 
sectkKis of the module or other related activities suggested 
by your resource person before attempting to repeat the 
final experience. 

Options for recycling are also available in each of the 
learning experiences preceding the final experience. Any 
time you do r 4 meet the minimum level of performance 
required to meet an ot)iective, you and your resource per- 
son may meet to select activities to help you reach compe- 
tency. This coukj involve (1 ) completing parts of the nxxJule 
prevkMJsly skipped. (2) repeating activities. (3) reading sup- 
plementary resources or completing additknial activities 
suggested by the resource person. (4) designing your own 
learning experience, or (5) completing some other activity 
suggested by you or your resource person. 



Terminology 

Actual Teaching SItuatkMi: A situatk)n in whk^h you are 
actually working wlh and resporisible for teaching sec- 
ondary or postsecondary vocatkxial students or other oc- 
cupational trainees. An intern, a student teacher, an in- 
servk:e teacher, or ottier occupatkmal tiainer woukJ be 
functk)ning in an actual teaching situatkKi. If you do not 
have access to an actual teaching situatk>n when you are 
taking the nxxJule. you can complete the nKxiule up to the 
final leaming experience. You woukJ then complete the 
final leaming experience later (i.e.. when you have access 
to an actual teaching situatbn). 

Alternate Acthrity or Feedback: An item that may substi- 
tute for required items that, due to special circumstances, 
you are unable to complete. 

Occupational Specialty: A spedfk: area of preparatkxi 
within a vocatx)nal servne area (e.g.. the service ^*'ea 
Trade and Industrie! EducatkKi includes oocupatkxial spe- 
cialties such as automotxle mechanks. wekling, and elec- 
tricity. 

Optional Acthrity or Feedback: An item that is not re- 
quired but that is designed to supplement and enrich the 
required items in a leaming experience. 
Resource Person: The person in charge of your educa- 
tkxia program (e.g.. the professor, instructor, administrator, 
irstructkHial supervisor, oooperating/supervising/class- 
room teacher, or training supervisor wIk) is gukling you in 
completing this module). 

Student: The person who is receivir^g occupatk)nal in- 
structkKi in a secondary, postsecondary, or other training 
program. 

Vocational Service Area: A major vocatk}nal fiekl: agri- 
cultural educatkxi. business and office educatk>n, mari(et- 
ing and distributive educatkx:. health oocupatkxis educa- 
tkKi, honr>e economics educatkxi. industrial arts educatk)ri. 
technk:al educatk)n, or trade and industrial educatkKi. 
You or the Teacher/Instructor: The person who is com- 
pleting the module. 

Levels of Perfcnnance for Final Assessment 

N/A: The criterion was not met because it was not appli- 
cal»le to the situatk)n. 

None: No a lempt was made lo meet the critenon, al- 
though it was relevant. 

Poor: The teacher is unable to perform this skill or has only 
very limited ability to pedonm it. 
Fair: The teacher is unable to perform this skill in an ac- 
ceptable manr>er but has some ability to perfonm it. 
Good: The teacher is able to perform this skill in an eftac- 
tlve manner. 

Excellent: The teacher is able to perform this skill r i very 
effective manner 
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Titles of ^he National Center's Performance-Based Teacher Education Modules 



Category A: Program Planning, Davtlopmant, and Evaluation 

A-1 Prepare for a Community Survey 

A-Z Conduct a Community Survey 

A-3 Report the Findings of a Community Survey 

A-4 Organize an Occupational Advisory Committee 

A-S fMamtam an Occupational Advisoty Committee 

Develop Program Goals and Objectives 

A-7 Conduct an Occupationa} Analysis 

A-6 Develop a Course of Study 

A-9 Develop Long-Range Program Plans 

A- 10 CofKluct a Student Follow-Up Study 

A-1 1 Evaluate Your Vocational Program 

Category B: Inatructlonal Planning 

B-1 Determine Needs and Interests of Students 

B-2 Develop Student Performance Objectives 

B-3 envelop a Unit of Instruction 

B-4 Develop a Lesson Plan 

8-5 Select Student instructional Materials 

B-6 I repara Teacher ^lade Instructional Mlaterials 

Catagory C: Instructional Exacufon 

C-1 Dwect Field Tnps 

C-2 Cortduct Group Discussions. Panel Discussions, and Symposiums 

C-3 Employ Bramstonrnng. Buzz Group, and Question Pox Techniques 

C-4 Direct Students m Instructing Ott>er Students 

C-5 Employ Simulation Techniques 

C-6 Guide Student Study 

C-7 Direct Student Laboratory Experience 

J-8 Direct Students m Applying Problem-Solving Techniques 

C-9 Employ the rrofect Method 

C-10 Introduce a Lesson 

C-1 1 Summvize a Lesson 

C-1 2 Employ Oral Questioning Techniques 

C-1 3 Employ Reinforcement Techniques 

C-1 4 Provide Instruction for Slower and More Capable Learners 

C-1S Present an illustrated Talk 

C-1 6 Demonstrate a Manipulative Skill 

C-1 7 Demonstrate a Concept or Principle 

C-1 8 Individualize instruction 

C-1 9 Employ the Team Teaching Approach 

r-20 Use Subject Matter Experts to Present Information 

C-21 Prepare BuHetin Boards and Exhibits 

C-22 Present Information with Models. Real Objecis. and Flannel Boards 

C-23 Present Information with Overhead and Opaque Materials 

C-24 Present Information with Filmstnps and Skdes 

C-2S Present Information with Films 

C-26 Present Information with Audio Recordings 

C-27 Present Information with Televised and Videotaped Materials 

C-28 Empk>y Programined Instruction 

C-29 Present Information with the Chalkboard and Flip Chart 

Catagory D: Inatructlonal Evaluation 

D-1 Establish Student Performance Cntena 

D-2 Assess Student Performance Knowledge 

D-3 Assess Student Performance Attitudes 

D-4 Assess Student Performance ^iclls 

D-5 Determine Student Grades 

D-6 Evaluate Your Instructional Effectiveness 

Catagory E: kiatnictioiial Martagamam 

E-1 Protect Instructional Resource Needs 

E-2 Manage ^'our Budgeting and Repoding Responsibihties 

E-3 Arrange for Improvement of Your Vocational Facilities 

E-4 Maintain a Filing System 

E-5 Provide fo' Student Safety 

5-6 Provide for the First Aid Needs of Students 

E-7 Assist Students in Devetoping SeH-Discipline 

E-8 Organize th«> Vocational Laboratory 

E^ Manage the vocational Laboratory 

E-10 Combat Problems of Student Chemical i '5e 

Catagory F: Gkiklanca 

F-1 Gather Student Data Usmg Formal Data-Collection Techniques 

F-2 Gather Student Data Through Personal Contacts 

F-3 Use Conferences to Help Meet Student Needs 

F-4 Provide Information on Educational and Career Opportunities 

F-5 Assist Students in Applying for Employment or Further Educaticn 



Catagory G: Sctiool-Communtty Ralatlont 

G-1 Devetop a Schoo^Conmunity Relations Plan for Your Vocational Program 

G-2 Give Presentations to Pronwte Your Vocational Program 

G-3 Devetop Brochures to Promote Your Vocational Program 

G-4 P. )pare Displays to Promote Your Vocational Program 

G-5 Prepare News Releases and Articles Concerning Your Vocational Program 

G-6 Arrange for Television and Radio Presentations 

Concerning Your Vocational Program 
G-7 Conduct an Open House 
G-6 Work with Members of the Community 
G-9 Work with State and ij)cal Educators 
G-10 Obtain Feedback about Your Vocational Program 
Catagory H: Vocational Studant Organization 
H-1 Develop a Personal Pnitosophy Cor>cerning 

Vocational Student Organizations 
H-2 Establish a Vocational Student Organization 

H'3 Prepare Vocational Student Organization Members for Leadership Roles 
H-4 Assist Vocational Student Organization Members m Developing and 

Financing a Yearly Program of Activities 
H-5 Supervise Activities of *^'e Vocational Student Organization 
H-6 Guide Participation in "^tional Student Organization Contests 
Catagory 1: Profaaakmal nola and Davalopment 
1-1 Keep Up*to^*e Professionalty 
1-2 Serve Your Teaching Profession 
1-3 Devetop an Active Personal Philosophy of Education 
1-4 Serv% the School and Community 
l-S Obta ^ a Suitable Teaching Position 
1-6 Provide Laboratory Experiences for Pro^)ective Teachers 
I-. Plan ttie Student Teaching Experience 
1-8 Supervise Student Teachers 
Catagory J: Coordination of Cooparativa Education 
J-1 Establ.^h Guidelines for Your Cooperati^'e vocational Program 
J-2 Manage the Attendance. Transfers, and Terminations of Co^ Students 
J-3 Enroll Students m /our Co^ Program 
J-4 Secure Training Stations for Your Co-op Program 
J-5 Place Co-op Students on the Job 
J-6 Develop the Training Ability of On-the-Job Instructors 
j-7 CocKdinate Orvthe>k)b Instruction 

Evcduate CoH)p Studen*?' Orvt^c 'ou Performance 
j-9 Prepare for Students' Related im true: on 
j-10 Supervise an Employer-Emptoyee Apprb'^'etion Cv?nt 
Catagory K: bnplamantlng Competancy-Baaad Education (C6E) 
K-1 Prepare Yourself for CBE 
K-2 Organize the Content for a CBE Program 
K-3 Organize Your Class and Lab to install CBE 
K-4 Provide Instructional Materials for CBE 
K-5 Manage the Daily Routines of Your CBE Program 
K-6 Guide Your Students Through the CBE Program 
Catagory L: Saiving Sttidanta with Spaclal/Excaptlonal Naeda 
L-1 Prepa<'e Yourself to Serve Exceptional Students 
L-2 Identify and Diagnose Exceptional Students 
L-3 Plan Instruction for Exceptional Students 

L-4 Provide Appropriate instructional Materials for Exceptional Students 

L-5 Modify the Learning Environment for Exceptional Students 

L'6 Promote Peer Acceptance of Exceptional Students 

L-7 Use Instructional Techniqoes to Meet the Nee ds of Exceptional Students 

L-6 Improve Your Communication Skills 

L-9 As&ess the Progress of Exceptional Students 

L-10 Counsel ExceptionaJ Students with Personal- Social Problems 

L-11 Assist Exceptional Students in Devetoping Career Planning Skills 

L-1 2 Prepare Exceptional Students tor Employability 

L-13 Promote Your Vocational Program wrth Exceptional Students 

Catagory M: Aaalating Studanta In Improving Thair Basic Skills 

M-1 Assist Students in Achieving Ba«ic Reading Skills 

M-2 Assist Students in Deveioprg Technical Reading Skills 

t/'3 Assist Students m Improving Tl«<r Wnting Skills 

M'4 Assist Students m Improving Their Oral Communication Skills 

M-S Assist Students m Improving Their Math Skills 

M-6 Assist Students m Improving Their Survival Skills 

Catagory N: Taaching Adults 

N-1 Prepare to Work with Adult Learners 

N-2 Market an Adult Education Program 

N-3 Determine Individual Training Needs 

N-4 Plan Instruction tor Adults 

N-5 Manage the Adult instructional Process 

N-6 Evaluate the Performance of Adults 



RELATED PUBUCATIONS 

Student Guide to Using Performance-Based Teacher Education Materials 
resource Person Guide to Using Performance-Based Teacher Education Matenals 
Guide to the Implementation of Performance-Based Teacher Education 

Performance-Based Teacher Education: The State of the Art. Gene'^al Education and vocational Education 



For Information rogarcHng tvaltebHIty and pricos of thoM mctorials contact— AAVIM, AnK^rlcan Association for Vocational Instructional 
Matarials, 120 Drtftmlar Englnasrlng CantM*. Unlvarslty of Gaorgia, Attians, Gaorgia 90602, (404) S42-2586 
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